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EAN-JAPAN ACTIONS ON SPORTS

WORKSHOP ON PR_OMO‘FHMG

PHYSICAL EDUCATION TEACHER EDUCATION (PETE)
& SPORT FOR PEOPLE WITH DISABILITIES (SPD)

Nippon Sports Science University
Okade Yoshinori

Z 1r S NSSU e

one vision
one identity

The Sixth ASEAN Plus Japan Senior Officials Meeting on Sports (G"‘ SOMS+Japan) one community
30t August 2023 | Chiang Mai, Thailand

1. Actual Outputs m

= Promotion of Support for “Development through Sport”
and Establishing the Base of PLC (Professional Learning Community)
on PETE and SPD

« (Future) New “PETE model” and “SPD model” originating in ASEAN will be
expected to be exported, disseminated and utilised academically and politically
worldwide.

« (Future) Promotion is also expected for knowledge accumulation, human
resources enhancement, and system construction inside Japan to deploy
support for “Development through Sport” worldwide with a view to the policy
level in mind.

= Relationships Strengthening among AMSs, including Japan
« 50" Anniversary of ASEAN-Japan Friendship & Cooperation
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2. Challenging Tasks for PETE

= To realise the inclusive Quality Physical Education (QPE) advocated by UNESCO,
first, a “Collaboration System in ASEAN” is expected to be established for
developin healthé lifestyle habits inside and outside school education, etc., and to be
upgraded to a PLC “Professional Learning Community” for promoting polic
advocacy for social inclusion and its implementation from a long-term perspective.

- (Step 1) Construction of Visible Relationships (Achieved in 15! Online Workshop)

- (Step 2) Strengthening of the Base for Interactive Relationships and Mutual Benefits
(Achieved in 2™ Online Workshop)

« (Step 3) Promotion of Collaboration among AMSs, including Japan (Ongoing)

« (Step 4) Formulation of Sustainable PLC (Professional Learning Community)

= The achievement through the process (from Step 1 to 4) will eventually lead to the
development of individual human resources capable of solving problems,
Iad\ioc:mn Eand implementing the policies for a more stable society through
nclusive PE.

3. Operating Structure FY2021-2023 (PETE&SPD)

Project Counterparts
(2 Persons/AMS) ) Japanese Experts

Project Team for PETE
it 19T (7 Professors)

ASEAN+ Japan SOMS
(2-3 Persons/AMS) Nippon Science University
University of Tsukuba
O I I Juntendo University
ASEAN Secretariat 2 Toyo University
(ASEC)

it ¥ [l [Ed ﬁ
Japan Sports Agency

(JSA) Project Team for SPD

J\/L @ J\/L (3 Professors)

Project Administration University of Tsukuba
Research Fellow
(@NSSU)
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4. Photos (Online Workshops)

Informatio-sharing

)
vesAnEy b

Lecture from Project Leadr Closing Ceremony

5. Photos (Joint Presentation Meeting of Long-term
Trainees for Prefectural Board of Educatlon FY 2022)

N

On the first day of the 2™ online workshop in
March 2023, the representatives from ASEAN
member states attended the presentation meeting
by Japanese trainees (in-service teachers), which
was co-streamed online with simultaneous
interpretation (Japanese<English).
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6. Implementation Progress of the Action Plans
Progress Status at the End of FY2022 (March 2023)

Country Brought to the | In Process of | Development of Training Effectiveness Description
Administrative Preparation Training Program Commenced Verifications
Level Started Carried Out

Brunei
Darussalam

Cambodia
Indonesia
Lao PDR
Malaysia
Myanmar
Philippines
Singapore
Thailand
Viet Nam

Ceccv00000 o

*1: They are utilising the training program developed previously.
*2: Progress NOT Updated. Due to a business trip on an official mission and the schedule for the 2™ Online Workshop
overlapped, thus PETE representative of Viet Nam could not join it.

Indonesian counterparts have created a
7. G ood Practice exam p le O ngoi n g original career development platform for

pre-service teachers and launched a

training program for PE teachers.

Who Are We?

A platform for teacher career development through training and
various professional developments that are holistic, integrated
and systematic.

— i ¥ Improve access to teacher, students and principals
—/ Guru Binar v
// ¥ Achieve better student learning outcomes

https://gurubinar.id/
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8. Findings from Interviews Conducted (SPD)

€FY2021: Study with ASEAN SPD administrator

Perceived lack of disability awareness and disability sport recognition were
apparent in many ASEAN countries, and it was believed that elite sport
success could solve these problems. Also, elite sport success seems to
motivate funders, which may be resulting a lack of funding for grassroots-
level sport promotion.

¢FY2022: Study with Cambodian SPD coaches and athletes

Sport was considered a job, not a leisure activity. Athletes typically receive
little education, and the preparation for retirement transition is not enough.
There is a strong need for more specialised SPD coaches, and possibly
former athletes can fill the gap.

9. Plan for SPD In FY2023

¢SPD research in Laos _
« Para athletes and coach interviews

« PE teacher interviews

<In-person workshop in Laos
« Education sessions about grassroots sport development and
evidence-based policymaking

« Hands-on sessions about techniques to accelerate inclusion

e The activities mentioned above have been conducted in
cooperation with the Ministry of Education and Sports of Lao
PDR from August 10™ until August 15" 2023.
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rch Surveys for SPD in Lao PDR)

Courtesy Visit to Vice Minister of thé Ministr‘y
of Education and Sports, Lao PDR

11. Future Issues (PETE&SPD)

m Establishment of “Evaluation Indicators” in terms of verification or

measurement of progress & effectiveness in personal abilities/performance
development,

m Sustainability of the PLC for Inclusive QPE in the ASEAN-Japan framework,
+ Sharing Good Practices among AMSs
« Transition from “Support” to “Collaboration”,

m Strengthening the Relationships with Diverse Stakeholders,

m To point out & emphasise what has been detected through the progress,

« Significance of association between the administrative side
(Government) and the academic side (Research) in each AMS, and

« Importance of understanding and evaluating the situation in each AMS
from an overall ASEAN perspective
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12. Future Implementation Structure (PETE&SPD)
mBlueprint for PLCs (Professional Learning Communities) Under the ASEAN+Japan

International Organisations
& Academic Societies, etc.

Joint
Meetings, Discussions
& Workshops

International Organisations
& Academic Societies, etc.

e

Collaboratlon Cycle

Collaboration Cycle
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CURRENT STATUS OF PHYSICAL EDUCATION
AND PARASPORT: JAPANESE SCHOLARS' 2
OBSERVATION AND
VIEWPOINTS ABOUT PRACTICES IN LAO PDR
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PHYSICAL EDUCATION TEACHERS’
DEVELOPMENT IN TEACHING LOWER
SECONDARY STUDENTS IN LAO PEOPLE’S
DEMOCRATIC REPUBLIC
Takahiro Sato Ph.D., CAPE

Institute of Health and Sport Sciences
University of Tsukuba

® Ly oy
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Introduction

° Developing quality physical education programs in primary and secondary
schools 1s a topic of worldwide concern (Starc & Strel, 2012). UNESCO (2023)
shares that quality physical education is designed to support student development
in the physical, social, and emotional realms through peer-led learning and well-
rounded skill development, fostering the creation of healthy, resilient, and socially
responsible citizens.

© Physical education teachers face issues regarding the development of effective
instruction, assessment, and academic learning time, and indicate concerns related
to facilities, resources, and professional education in many Asian countries (Ho et
al., 2019).

Introduction

° More specifically, at the secondary school level, many Asian
developing countries (e.g., Southeast Asian countries —
Myanmar, I.ao PDR, Cambodia) struggle to meet goals and
objectives in relation to the body and mind.

° Many secondary students to become physically inactive and
less participate in rigorous physical activity programs within
the curriculum (Nakai & Metzler, 2005; Sato et al., 2022).
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Theoretical Framework

Theory of Teacher Development

(Katz, 1972)

This theory expains how teachers develop knowledge, skills and grow
professionally, and helps researchers to find the complex teacher

development process, including different perspectives, experiences, and ideas.

Consolidation

Renewal

The teachers' main concern is
whether or not they can survive
the daily challenges.

The teachers’ begin to focus
on individual children and
problem situation.

The teacher aims to extend new
developments in those fields,
and want new teaching
material, and skill.

The teacher is likely to have
confidence in their own
competence.

The teacher is most likely to
need support, encouragement
and guidance from colleagues
or seniors.

Conversation between teacher
and trainer or specialist is the
way to help them and move
forward a solution of the
oroblem.

Use of academic resources for
teachers and participation in
training both insde and outside
the school.

To participate the meeting of
local, regional and national
confernece , seminars to meet
them needs.

Purpose

The purpose of this study was to describe and explain secondary physical
education teachers’ development in teaching secondary students at the lower
secondary schools in I.ao PDR.

The research questions guiding this study were:

a) What are physical education teachers’ perceptions regarding current issues
and concerns teaching secondary school students in T.ao PDR?, and

b) How do physical education pedagogical experiences influence Japanese
teachers’ perspectives on teaching secondary school students in LLao PDR?
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Method (1)

Research Design

(a) This study used a qualitative method with focus interviews (Seidman,
1998). Qualitative research helps researchers to investigate and explore

a selected set of data (e.g, focus interviews), to identify themes that can
be linked in a theory of teacher development (Thomas, 2006).

(b) The intent of using interviews was to elicit teachers’ perceptions
and explore meanings in teaching physical education for secondary
school students in I.ao PDR (Seidman, 1998).

Method (2)

Participants and Research Site

a.

This study was originally supported by ASEAN and Japan sport agency that the
research team from Japan conducted an international collaboration project, aiming to
investigate the current status of physical education in the Lao PDR. Then, we are
assigned to develop better educational plan to allow physical education teachers to
enhance quality of physical education instructions for students in the I.ao PDR.

There were seven physical education teachers who conveniently selected and
consented to participate in this study, sharing their thoughts, opinions, and
experiences related to physical education. Participants must meet two criteria (a) who
graduated from physical education teacher education program in college of physical
education, and (b) who are currently teaching physical education at lower secondary
schools.
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B & i
Public

Phu Lang Lower Secondary School Ampha Physical Education Lao PDR

Ben Heng 30s Female Physical Education  Public Lao PDR
Lower Secondary
School

Phitsanulok 30s Male Physical Education  Public Lao PDR
Lower Secondary School

Mattayon Lower Secondary School 40s Male Physical Education  Public Lao PDR

Buriram Pittayakhom i 20s Male Physical Education  Public Lao PDR
Lower Secondary School

Marie Anusorn 20s Male Physical Education  Public Lao PDR
Lower Secondary School

Nondindaeng Municipality 20s Male Physical Education  Public Lao PDR
Lower Secondary School

Method (3)

Data collection

Focus group interviews: The focus group discussions were, on average, 80 to 90 minutes long
and were held on two separate groups (groups of three and four) at college of physical
education in Lao PDR (Carey, 1994).

Focus group interviews could provide information about a range of ideas and feelings that
physical education teachers have certain educational issues and concerns that illuminate the
differences in perspectives between groups of individuals (Rabiee, 2004).
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Method (4)

° In this study, the rescarchers used focused group discussion rather than individual
semi-structural interviews, because all participants knew cach other, developed
professional network, and felt comfortable each other and engage in discussion
(Green et al., 2003). The interviewers were bilingual in Japanese and English.
Additionally, there 1s an official translator of English and Laos language during
the interviews.

© Data translation process: In this study, the researchers used LLaos and English
language translators during the focus interview collection. This study videotaped
and audiotaped all focus group interviews including language translators and
researchers in the recorded data.

Method (5)

Data analysis

© This study used a constant comparative method (Boeije, 2010) to analyze the
interview transcripts. ‘T'he basic strategy of this analytical process was to do what
its name implies, constantly compare pieces of data.

° More specifically, each potentially meaningful piece of data within the transcripts
from the set of focus group interviews with each group was coded independently
by the first and second authors, and the differences were discussed until an
agreement was reached. The second set of individual responses of the focus
group interviews (in English language) were initially coded by the lead author and
checked by the second author.

281




Results

These recurrent themes were:

(a) Creating new and safe PE equipment for lower secondary
school students

(b) Struggling to modify physical activities and lessons during
rainy seasons

(¢) Defining teacher development between immaturity and
maturity in teaching physical education and

(d) Reflecting grading philosophy and evaluating students’
performance in physical education

Theme 1: Creating new and safe PE equipment for lower
secondary school students

° In Lao PDR, annual educational budget in relation to physical education at lower
secondary schools was too low to secure various sport and physical activities all
year long. Therefore, the participants explained that one of definitions of highly
qualified physical education teacher is that physical education teachers have
creative and innovative ideas to produce safe PE equipment and other resources.

Ae explained:

When I taught shot put for track and ficld, I did not have official shot put, so I split concrete block and use
them in the physical education classes, but the shape of concrete block was square not rounded. After the
class, many students asked me how the official shotput looks like? How do shot put athletes play in official
games. As being a physical education teacher, T have a dilemma that I think my lessons should be aligned
with official rules, routines, and regulations using adequate and appropriate equipment and resources, but I
cannot do. That is tough.
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Theme 1I: Struggling to modify physical education lessons
during rainy seasons(1)

° This theme explains that physical education teachers face various challenges to
modify physical education lessons especially during the rainy scason. For example,
many public schools do not have a gymnasium space available in Lao PDR.
Therefore, the participants were assigned to teach physical education lessons
regarding rules and routines about sport without any physical activities during
heavy rainfall seasons, especially, in August and September.

° During the rainy season, physical education teachers needed to focus on cognitive
components (e.g, rules and routines of individual and team sports) rather than
psychomotor and social components in the classroom.

Theme II: Struggling to modify physical education lessons
during rainy seasons(2)

© Mr. Tui explained:

I feel bad for my students when T teach physical education during the rainy season. There is no gymnasium
in my school. Therefore, we needed to conduct some lessons in the classroom during physical education
classes. T wanted my students to engage in physical activities as much as possible even during the rainy
scasons, but it was very difficult to do. Last year, my students had to take three consecutive PE classes in
the classroom for three weeks without moving their bodies. T think that is tough.

© Mr. Phone said that

There is a lack of educational resource here in my schools. T think it would be better when T have textbooks
or other educational materials. Plus, in my school, T teach my students with diverse and cthnic backgrounds
in physical education classes. T can see significant differences of study habit, physical activity experiences,
and parental involvement regarding the physical education. T hope that my lecture helped to meet cach
student’s unique needs, but T know it is difficult and challenge.
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Theme III: Defining teacher development between immaturity
and maturity in teaching physical education(1)

©This theme exposes that the participants acknowledged that their
pedagogical skills are still immature in teaching physical education
even though they each participant had over five years of teaching
experience offering lessons to lower secondary students.

° Participants believed that because they were utilizing outdated rules
and routines related to sport, and hadn’t recetved adequate
professional development, that they hadn’t developed pedagogically.
This was quite frustrating for the participants.

Theme III: Defining teacher development between immaturity
and maturity in teaching physical education(2)

© Ms. Xay explained:

I think T am still immature because I have not been able to select physical education
lessons and activities my students really like. Sometimes, my students were suffering
poverty, they could not buy certain materials, but I had to teach the content even though
some of my students could not access the content. I should consider socioeconomic
factors and find physical education lessons and activities all students can access. I define
that the mature teachers select physical education lessons and activities that emotionally,
socially, and academically include and maximize their student learning

© Mr. Vern explained:

I would say that teachers’ knowledge and skills to assess and evaluate their student

performance are important factors that determine whether teachers become mature or

immature in teaching physical education. The matured teachers need to know how to
- increase validity, reliability and credibility regarding assessment and evaluation.
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Theme IV: Reflecting grading philosophy and evaluating
students’ performance in physical education (1)

°This theme exposes that when the teachers grade student
performance in physical education, they consider three components
including performance, progress, and process of psychomotor skills.

°In lower secondary schools in Lao PDR, students from poor and rural
communities are considered as educationally disadvantaged
(Chatyaporn & Manns, 2020). Therefore, they believed that they
should focus and give more credits to students’ progress and process
rather than evaluating student outcomes.

Theme IV: Reflecting grading philosophy and evaluating
students’ performance in physical education (2)

© Mr. Phom explained:

When I grade student performance in physical education, I have to respect my
student backgrounds and socioeconomic factors. There are some students who
do not complete full cycle of academic year including physical education.
Therefore, T should give extra credit opportunity and allow my students to do
better. It is important to tell my students about the purpose of grading. For
example, students asked me that if they run fast, time 1s important factor for
grading. They also asked me that I should consider the running form as a part
of grading. So, I am explaining about how goals and objectives of lessons are
aligned with the purpose of grading. Time is a part of goals and objectives, I use
the time as a part of grading.
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Discussion(1)

°In line with the theory of teacher development, teachers in this study
had different challenges, perspectives, and experiences with lack of
educational resources, physical education equipment, and professional
development (Grossman, 1994).

©The physical education teachers struggled to modify physical
education lessons to meet their students’ unique needs in classroom
settings during the rainfall seasons. For example, the physical
education teachers believed that rainy weather conditions became a

barrier to their students’ physical activity levels at lower secondary
schools in L.ao PDR.

Discussion(2)

o However, it was beneficial to offer physical education lectures for some
students with disabilities (e.g., autism) in the classroom, because the students
with disabilities were sensitive to lighting. In addition, the teachers found
that soctoeconomic factors adversely affected the students’ health risks.

o Although grading students’ academic outcomes in physical education 1s
important, the teachers believed that they needed to embed health education
and nutrition education curricula into physical education lessons and content
to best meet the needs of all learners.
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Discussion(3)

o Specifically related to integrating heath education and nutrition education
content, the participants in this study struggled to find neutral activities to
meet their students’ health needs (related to both thinness and obesity) and
felt that they were not prepared to teach prevent strategies or content
related to health risks through their physical education lessons.

© The physical education teachers need to receive professional development
training regarding the intersection of health, nutrition, and physical activity,
and best practice in delivering this content to students in the physical
education teaching space (Gray et al., 2015).

Discussion(4)

° In this study, physical education teachers believed that they needed to know how
to use self-made materials (e.g., plastic bags, newspapers) and low-cost materials
(e.g,, adhesive tapes, markers) to develop safe physical education equipment and
teaching materials to enhance the quality of their physical education lessons.

o According to Mendez-Gimenez (2014), there are four essential components
that physical education teachers should develop to modify and analyze the
potentials of self-made physical education equipment, including functionality,
involvement, autonomy, and value education.
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Discussion(5)

° Functionality means that physical education teachers need to
consider and solve prevalent problems in physical education classes
with limited budgets and resources.

o Involvement which means the physical education teachers and
students collaboratively involve in construction tasks adjusted to their
students’ developmental and educational needs, and increase students’
enjoyment, interests, and motivation through creating and using self-
made physical education equipment.

Discussion(6)

° Autonomy involves the dilemma that physical education teachers may face,
where although they provide enough self-made physical education equipment to
increase student motor skills practice and experiences, they may find their
students face various challenges and difficulties in accessing self-made physical
education equipment and practice opportunities with individual or team sports
outside of physical education classes (Mendez-Gimenez, 2023).

© Value education aims to develop students’ positive attitudes toward recycling
materials and respecting the environment by developing ideas of raising
ecological awareness using self-made physical education equipment in physical
education classes.
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Discussion (7)

o In Lao PDR, physical education teachers perceive that students’ physical activity levels at lower
secondary schools exhibit a seasonal pattern (Harrison et al., 2015). More specifically, when the rainy
season began, the physical education teachers in this study found their students demonstrated lower
physical activity levels because of the lack of an indoor gymnasium and physical activity facilities.

o When physical education teachers modify physical education lessons in the classroom setting, they
should focus on sport and adventure activities which appear more attractive to lower secondary
school students, as they enjoy challenges associated with higher levels of motor skill development
(Okely, et al., 2001).

o In addition, more structured physical activities are suggested as students increase in age (Malone &
‘I'ranter, 2003). For example, sport stacking using regular paper or plastic cups may be appropriate
indoor activities in physical education, as it promotes hand-eye coordination, reaction time, and
bilateral proficiency for students (Rhea et al., 2006).

Discussion (8)

° The teachers in this study believed that years of teaching experience did not
prepare them to exhibit the behaviors and skills of mature physical education
teachers. This finding was interpreted using the theory of teacher development
(Katz 1972), which describes how teachers grow without explaining the nature of
the growth (Breidenstein, 2002).

° For example, the teachers in this study had not received professional development
training opportunities in teaching physical education since graduating from
college. Professional development opportunities allocate full responsibility to the
teachers as to what to learn, how to learn, and ultimately whether students have
learned (Tomura et al., 2022).
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Discussion (9)

© This study also found that in order to become mature teachers in teaching
students at lower secondary schools, they need to develop a rich instructional
repertoire of teaching strategies. Research indicates that teacher knowledge and
understanding of instructional strategies during the instruction, consolidation,
and application components of lessons directly impacts student growth and gains
(Maynes & Hatt, 2015).

¢ For example, in order to include students from all backgrounds and of all abilities,
the physical education teachers may need to utilize either direct instruction
through modeling or indirect approaches through project based learning or
cooperative learning.

Discusston (10)

° The term maturity in the context of this study should be defined as the physical education
teachers ability to select the appropriate teaching approach based on analyzing the status,
condition, and situation, and providing learning opportunities that maximize students’
ability to learn through their preferred learning styles (Maynes & Hatt, 2015).

° In this study, the physical education teachers believed that they needed to focus on
assessment for learning which seeks to inform students of their learning progress in
physical education (van der Mars et al., 2018). This 1s important in Lao PDR, because
physical education in lower secondary schools allows students to engage in a lifelong
commitment to being physically active. ITowever, these physical education teachers had
difficulty in assessing and articulating their intended outcomes, and also struggled to
provide assessment and evaluation evidence that students were learning something
substantive regarding goals and objectives in physical education.
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Discussion(11)

° According to van der Mars and Harvey (2010), experienced and mature teachers
understand the “when”, “how much” and “who” of formative assessment (a type
of evaluation method used to monitor student progress) and summative
assessment (used to show what the student has learned or how they have
improved over time).

o Experienced teachers also simultaneously perform instructional duties and
assess student performance through repeated observations over multiple lessons
and adjust prior assessments of cach student in physical education classes.

o

o

Recommendations(1)

the Ministry of Education and Sport in L.ao PDR and associated school districts may
need to establish a self-made physical education equipment workshop in order to best
prepare physical education teachers at lower secondary schools.

This workshop should focus on two objectives that are suggested in this study:

(a) specific training of both physical education teachers and school administrators on
homemade resources that promote safe physical education, sports, and recreation and

(b) the development digital platforms (in several languages) that guide physical education
teachers, students, and parents with tutorials on how to efficiently build and use the self-
made recourses (Mendez-Gimenez et al., 2023).
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Recommendations(2)

°The Ministry of Education and Sport in I.ao PDR and school districts
need to promote various ways to promote physical activity during
school, such as short activity breaks, recess, and active transport; as
well as activity focused school led initiatives before and after the
school day (Gill et al., 2019).

° For example, schools may expand activities available (both inside and
outside the building) which allow for students to have activity choices
during lunch time or other breaks, ensuring the activities attract
students from all backgrounds.

Recommendations(3)

° In order to enhance the quality of assessment and evaluation practices in physical
education, the Ministry of Education and Sport in I.ao PDR and school districts
need to collaboratively review and redesign the national standards for physical
education, indicating psychomotor, social, and cognitive goals and objectives
across grade levels (Marmeleira et al., 2020) The standards in Lao PDR related to
the central tasks of teaching also need to be carefully revised.

° Also related to national standards, it 1s suggested that standards of professional
development are also created (collaboration with ASEAN and Japan Sport
Agency), to outline expectations of teacher participation in professional
development workshops and trainings.
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Recommendations(4)

°Lastly, it 1s recommended that school districts develop screening
guidelines that physical education teachers use to monitor and assess
students’ current levels of motor, social, and cognitive performance at
the beginning of each semester.

° These guidelines could be designed collaboratively by the Ministry of
Education and Sport in I.ao PDR, school districts, and college
professors. In addition, screening materials to identify students at risk

for low academic achievement (Myers & Hatchel, 2019) would also be
beneficial.
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ASEAN-Japan Actions on Sports

Promoting Sport for People with
Disabilities (SPD)

Report of the Summer Interviews
in Lao PDR

Shinichi Nagata, Ph.D.

In-Person Interviews with SPD Stakeholders

* This study aimed to capture a clearer picture of the status of
SPD of an ASEAN member country.

* This year, Lao PDR was selected

+ Last year, we did online interviews with Cambodian SPD
stakeholders

+  We used the same methodology — but this time, in-person interviews
with expanded interviewee categories

* What we knew in the previous interview with the Lao PDR
counterpart (the interview we did in 2021):

« Department of Sport for All establishes offices in provinces so that
people in rural areas can participate in SPD

« Budget is tight — cannot send referees to train
+ Getting medals in international competitions is a major goal
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Interviews with SPD
Stakeholders

» Each stakeholder has
particular interests and needs:
A thorough investigation by
interviewing major SPD
stakeholders

» Interviewees:
Athletes (n=7)
» Coaches (n=6)
Administrators (n=3)

Recruited with a help of the Department
of Sport for All.

= ey il
HFNFN-NVI

Interviews

* Included sports: Goalball, power lifting, wheelchair basketball, blind
football, swimming, boccia.

* Individual interviews took place in-person

*The interview questions include: their views about being a
para-athlete or a coach, support from the government, and
challenges related to sport participation.

* Interviews were conducted with a professional interpreter who can
speak both Lao and English language.

*On average, the interviews lasted for approximately 65 minutes.
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Tentative Findings

* The need of sport equipment and
regulation sport courts

* Athletes are practicing with sport
equipment in less-than-ideal conditions at
a non-regulation court

* Basketball wheelchair
* No walls in blind football
* Boccia court not leveled
e Particularly in rural areas, resources are

scarce — even though the Department of
Sport for All is doing some work there.

Tentative Findings

* Coaching development needs

* Training mostly in foreign countries.
The need for travel (i.e., budget)

* The need for both soft and hard
knowledge — tactics, sport sciences
(sport psychology, nutrition, etc.)
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Tentative Findings

* Strengths of Lao PDR

* Support on employment for
para-athletes —a major role of ADDP
¢ Athletes having work
experience, less worry about
retirement

* Employment opportunities must
be expanded wider in the
society
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Bridging from Research to Practice
on Sport and Education
for Diversity and Inclusion

Yu Furuta and Takafumi Tomura
University of Tsukuba, Japan
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2018-2021

Educational backgrounds 2014-2018

2023-

2020-2022

Yu Furuta %;ﬁn}z{ i :g;.:k

Doctoral student in Physical education, Health, and Sport Sciences
at University of TSUKUBA

MA in International Development and Peace through Sports
at University of TSUKUBA

BA in Education at IBARAKI University

Post-doc Researcher,
International Research Center for Sports and Gender Equality,
SEIJO University, Tokyo

Part-time Lecturer,
Ibaraki Prefectural Junior College of Industrial Technology

Youth Researcher,
School of Population Health, University of New South Wales, Australia

Respecting diverse
cultures, religions, and
values while finding
solutions that address
their needs.
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My research is...

Online Professional Development in Physical Education:
Public Elementary Teacher’s Learning in Teaching Japanese Language
Learner Children

- Focusing on the teachers ' perceptions, behaviors, experiences, and teaching
strategies when teaching Japanese language learners at elementary school.

- Found out the challenges and issues in teaching physical education (PE) to
Japanese language learners.

-To solve the current issues, | created a professional development program.

Children see Teachers.

300




+ CONTINUOUS IMPROVEMENT to stay updated with the
latest educational theories, strategies, and technologies,
and contribute their ongoing professional development
due to the rapid social changes.

+ STUDENT OUTCOME is directly impacted by teachers’
professional growth, and directly impacts future society in
your country.

+ COLLABORATION and INNOVATION by sharing
experiences, strategies, and best practices through
professional development within the learning community.

Enhancing teachers’ professional development,
it should be flexible and accessible for teachers.

creating an en

where eve
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| UNESCO
¢ Publishing

1

(LRI

: ké 77
' _: ; Physical education and sport can be used as a vehicle
_ ¥ to promote the social inclusion of marginalized
population. Marginalized populations often include
o indigenous peoples, members of minority ethno-
- 95 I ‘ cultural groups, asylum seekers and refugees, girls
— - and women, persons with disabilities, homeless
people, and out-of- school unemployed youth.
AT Furthermore, all people living in extreme poverty
suffer from exclusion.

Quality of Physical Education, Guidelines for Policy-Makers

Guidelines for
Policy-Makers
vww.unesco.org/en/quality-physical-education

The information about international students in Japan
The number of JLL children at public elementary school

Globalization

= Portuguese
= Chinese
\ = Filipino
Spanish

First language of " Vietnamese

JLL children English
= Japanese

’ = Korean
Others
2012 2014 2016 2018 2021 ‘

Phases

Southeast Asia increasingly favored
as destination by migrants (in millions)

10 Total number of migrants
g ASEAN states

Intraregional
migrants

1990 ‘95 2000 05 "10 ‘15

Source: United Nations
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Arode

Public elementary school
teachers’ -

Focical od ion to |
Lt d to ’
language learners

Yu Furuta
Uniaruty of Tuakuta, jpan
Takahiro Sato
Unirsty of Toukute, Jpes

Ryan T Miller

e S Univarsity. LISA
Chb Kataoka

wervty of Tukiba, Jopas

Takafumi Tomura

Unvaruey of Tuskita, g

Abserace
The purpose of this study was w0 describe and exglain joanese generalist dlementary teachers’
experiences teaching physical education (PE) to Japanese language learner (LL) chidren in public
chools in Japan. Partopants were seven publc slementary school teachers (owo females and five
wes) who had experience teaching JLL chidren. Data sources inchuded a demagraphic question-
rare. arline vem-structured ircervews. and foliow-p emad interviews. Frumed n powtonrg
theory. three themes were identified from the data amalysis: (3) reeking £ lesson kdeas fom obserr

[ERE—.

Teachers believe that physical education has the potential to
promote children’s peer-learning through sports and physical
activity.

BUT....
Teachers have difficulty addressing diversity and social inclusion.

>>> Struggles with religious attire and customs

>>> When JLL children behaved in ways unfamiliar to
Japanese teachers, they were judged as inappropriate or
unacceptable. Japanese teachers tended to prioritize their
own social and cultural norms, expecting JLL children to
conform to Japanese societal norms.

Professional development programs should provide a learning environment
where everyone can learn and solve their problems to promote critical
practices for physically, emotionally and socially inclusive settings in PE

and Sports.

| created an online professional development by utilizing Google Classroom

and YouTube which are easy platforms to use and access, even by
smartphone.

My role, as an educator or facilitator for professional development, was to
integrate THEORY and modify it to Japanese context.

303




ARBZSOXEATRERBT 1 I20—2T ..

BY Classroom > 72/

S IR

NMEANREZECUENERICIIGT 51 7 )L—2..

PDIHET O T S A

9522—K : @; - SRR A

gx5cgcj O3

YuFuruta AN L WRBERBLE L TY2—100RIEAT
2022/07/24

TAMRAE

@ Yu Furuta 2AHHLLWREERBL X UL Y2 —L9DBIERHA
TARTET 2022/07/24

YuFuruta ZAHNHUWHEBERWMLE L Y2 —IL8OEIHRH

2022/07/24

il

Construction of professional development program

>>>ANDRAGOGY THEORY

(Knowles et al. 2020)

Adults leam best through problem-solving. Their focus is on bein(l; ableto
apply new information, not just memorize it. They tend to be goal-oriented
learners, expecting their education to directly help to achieve their
objectives and can be more demanding than their counterparts.

v Need to know why they need to learn
v Autonomous & self-directed

v Learn with prior experience

v Relevant to immediate value to real-life
v Problem-centered learning

v Intrinsic motivation to further learning
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Indicator for evaluation of learning outcome

>>> REVISED BLOOM TAXONOMY

‘ CREATE Produce new or original work

Design, 3 , conjecture, o p. formulate, author, investigate Defl n e COg n |t|Ve p ro Cesses
Justi stand or decision . . . o
EVALUATE A:pvan'sye..argue. d:lrenu. Judge, select. support. value, critique, weigh aSSOClated Wlth these InSthCtlonal
Draw connections among ideas goa I S.
ANALYSE :;’:}ecr’curx‘l::\i :Lt:::' vl;laltc, compare, contrast, distinguish, examine,

— o w— ——
Use information in new

APPLY Execute, imp 1t, solve, use, der . interpret, operate, The g oal of th is
schedule, sketch .
Epr— T R professional development
S::;N:I:zr!::"z;:ss explain, identify, locate, recognize, p rog ram was IIAPP I.Y"

REMEMBER Recall facts and basic concepts
define duplicate, list. memorise, repeat, state

https://www.valamis.com/hub/blooms-taxonomy (Anderson & Krathwohl, 2001)

Combination of " Guidance of the online course, Sharing the experience in
LIVE and ON-DEMAND 1 Iftpoction teaching JLL children
2.Cultural awareness and Understanding 8 cultural competencies,and the process of
60min. of each module cultural understanding cultural understanding

Lecture video The relevance between racial, religious, and refugee
backgrounds and PE/Sport
4 Culturally relevant pedagogy Understanding the concept of culturally relevant/responsive
and culturally responsive pedagogy, and the teachers’ competencies in teaching diverse

3. Diversity and Inclusion in PE

5. Reflection Looking back on their lesson practices

6. Health education with Case studies comparing the school culture in other countries
comparison in other countries and Japan, and critical thinking about teaching health

7. Parental involvement Case studies to promote parental involvement

8. Case studies of PE including Case studies of integrating the concept of cultural relevancy
JLL children in PE

9. Action plan Application their learning to their PE lesson plan.

Online discussion about their learning and teaching JLL

10. Group discussion chiildren
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Combination of
LIVE and ON-DEMAND

60min. of each module
Lecture video

; e of the online course, Sharing the experience in
1. Introduction LlVE 5. JLL children

2.Cultural awaren ing 8 cultural competencies,and the process of
cultural understa O N'D E M A N D erstanding

. . e between racial, religious, and refugee
3. Diversity and | ON_D EMAN D s and PE/Sport 9 9

4 Culturally relevd ing the concept of culturally relevant/responsive
and culturally res O N'D EMAN D nd the teachers' competencies in teaching diverse

5. Reflection (0],'® 0] 3\" JY\'| DR« on their lesson practices
6. Health educatid s comparing the school culture in other countries
comparison in ot O N-D MAN and critical thinking about teaching health

7. Parental involvg O N-D EM AN D s to promote parental involvement

8. Case studies o of integrating the concept of cultural relevancy
JLL children ON'D EMAN D

9. Action plan (0],'® »] =1\ F2Y,'] D Rtheir learning to their PE lesson plan.

10. Group discussion L IVE Hiscussion about their learning and teaching JLL

Need to know
why they learn

1. Introduction Ready to learn
2.Cultural awareness and Understanding 8 cultural competencies,and the process of
cultural understanding cultural understanding

The relevance between racial, religious, and refugee
backgrounds and PE/Sport
4 Culturally relevant pedagogy Understanding the concept of culturally relevant/responsive

3. Diversity and Inclusion in PE

and culturally responsive pedagogy, and the teachers’' competencies in teaching diverse
5. Reflection Looking back on their lesson practices
6. Health education with Case studies comparing the school culture in other countries

comparison in other countries and Japan, and critical thinking about teaching health
7. Parental involvement Case studies to promote parental involvement

8. Case studies of PE including Case studies of integrating the concept of cultural relevancy
JLL children in PE

9. Action plan Application their learning to their PE lesson plan.

Online discussion about their learning and teaching JLL

10. Group discussion Filken
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1. Introduction

Guidance of the online course, Sharing the experience in
teaching JLL children

Foundation knowledge
UnderStand’ 3. Diversity and Inclusion in PE ) g
Remem ber 4.Culturally relevant pedagogy tO CIa rlfy the prOblem

and culturally responsive

5. Reflection Looking back on their lesson practices

6. Health education with Case studies comparing the school culture in other countries

comparison in other countries and Japan, and critical thinking about teaching health

7. Parental involvement Case studies to promote parental involvement

8. Case studies of PE including Case studies of integrating the concept of cultural relevancy

JLL children in PE

9. Action plan Application their learning to their PE lesson plan.

10. Group discussion On'Ime discussion about their learning and teaching JLL

children
. Guidance of the online course, Sharing the experience in
1. Introduction . :
teaching JLL children

2.Cultural awareness and Understanding 8 cultural competencies,and the process of

cultural understanding cultural understanding

3. Diversity and Inclusion in PE The relevance between racial, religious, and refugee

’ backgrounds and PE/Sport

4 Culturally relevant pedagogy Understanding the concept of culturally relevant/responsive

gad-culturally responsive ~_pedagogy, and the teachers' competencies in teaching diverse
Learn 5. Reflection Reflection

with prior-experience

6. Health education with

7. Parental involvement

Case studies comparing the school culture in other countries

comparison in other countries and Japan, and critical thinking about teaching health

Case studies to promote parental involvement

8. Case studies of PE including Case studies of integrating the concept of cultural relevancy

JLL children

in PE

9. Action plan

10. Group discussion

Application their learning to their PE lesson plan.

Online discussion about their learning and teaching JLL
children
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1. Introduction

2.Cultural awareness and
cultural understanding

3. Diversity and Inclusion in PE

Guidance of the online course, Sharing the experience in
teaching JLL children

Understanding 8 cultural competencies,and the process of
cultural understanding

The relevance between racial, religious, and refugee
backgrounds and PE/Sport

4 Culturally relevant pedagogy Understanding the concept of culturally relevant/responsive

and culturally responsive

5. Reflection

6. Health education wi

pedagogy, and the teachers' competencies in teaching diverse

Looking back on their lesson practices

Problem-centered comparison in other countries
learning 7. Parental involvement Learning through case studies
8. Case studies of PE including (] problem-solvi ng
JLL children
9. Action plan
10. Group discussion On.hne discussion about their learning and teaching JLL
children
: Guidance of the online course, Sharing the experience in
1. Introduction . ;
teaching JLL children
2.Cultural awareness and Understanding 8 cultural competencies,and the process of
cultural understanding cultural understanding
. . L The relevance between racial, religious, and refugee
3.Di d Incl PE
ARSIl DB SO D backgrounds and PE/Sport
4 Culturally relevant pedagogy Understanding the concept of culturally relevant/responsive
and culturally responsive pedagogy, and the teachers’' competencies in teaching diverse
5. Reflection Looking back on their lesson practices
6. Health education with Case studies comparing the school culture in other countries
comparison in other countries and Japan, and critical thinking about teaching health
7. Parental involvement Case studies to promote parental involvement
. 8. Case studies of PE including Case studies of integrating the concept of cultural relevancy
Self-directed L chr in PE
Iearmng and 9. Action plan
apply their learning

10. Group discussion

immediately
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Findings from the research ...

Developing partnership connections with other
elementary teachers in online professional development

The role of empathy in connecting to journal reflective
logs and lesson plans for problem-solving.

Transformative learning by building foundation
knowledge for religious understanding

310




Developing partnership connections with other elementary teachers in online professional
development

- All participants expressed that they believed that participating in online professional
development sessions prevented them being isolated, and develop friendship with other
teachers through sharing prior and current situations regarding teaching JLL children.

-Teachers felt comfortable sharing their experiences and its atmosphere motivated teachers
professional learning for fostering their challenges.

- Online professional development helped to engage and connect with other teachers and to
exchange current issues, concerns, and challenges in teaching JLLs in physical education.

“Online” developed partnership connections beyond the school district.
Online professional development enhances teachers’ engagement not
only by accessibility but also by helping to decrease anxiety.

The role of empathy in connecting to journal reflective logs and lesson plans for problem-
solving.

- This professional development program works best when teachers connect their
prior experience to other participants’ journal reflective logs and lesson plans.

-Teachers appreciate to know other teachers' practice and ideas. When they
empathized to it, they were motivated to develop their skills.

The professional development should construct based on their prior
experience. By doing this, teachers empathies with the contents and
they are engaged and motivated to learn for problem-solving.
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Transformative learning by building foundation knowledge for religious understanding

- Learning about the religious concerns related to the PE situation, teachers
understood the importance of considering religious backgrounds.

- Gaining foundation knowledge concerning the actual situation is an effective way to
enhance their awareness of JLL children’s backgrounds.

By gaining foundation knowledge regarding PE situation, teachers
recognized JLL children’s behavioural differences is caused by religious,
cultural and linguistic differences, and teachers transformed their
teaching strategy.

To secure teachers' sustainable learning, professional development
should provide optimized individual learning opportunities tailored to
individual needs grounded in field experiences.

ANRAGOGY

* Problem-based learning with facilitating until application of their
learning to practice

* Minimize the teachers’ workload by providing online
* Provide an assessment and evaluation to know the learning outcome.
* Evidence-based learning with a theoretical foundation.
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To Bridge from Research to Practice ...

1. Address local issues in your country

2. Seeking suitable best practices globally
3. Modify and adjust to the local context
4. Explore solutions with local people

Thank you very much for your attention.

What are your thoughts on this?

How can you incorporate the findings of this research into your country?
Do you have any suggestions for modifications or adjustments to tailor
today's content to better suit your country?

If you have any ideas, please feel free to share them in the chat box.

Yu Furuta
Email. yuu.frt19m96@icloud.com
Whatsapp. +819024631141
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Bridging from Research to Practice on Sport and Education for Diversity and Inclusion

Professional Development regarding

Parental Involvement in Physical Education

w——

Takafumi Tomura, M.A. ﬁ
University of Tsukuba

——

Biography
I
Educational backgrounds :

2011-2017 Kyoto University of Education, Health and Physical Education
2019-2021 University of Tsukuba, Sport and Olympic Studies (MA)
2021-2024 University of Tsukuba, Physical Education, Health and Sport Sciences (Ph.D.)

Professional experiences :

2017-2019 Japanischer Kindergarten e.V., PE teacher

2020-2020 German Sports University Cologne, Internship researcher
2021-2022 Office for the Promotion of Olympic and Paralympic Activities
2020-2023 Kokugakuin Tochigi Junior College, Part-time lecture
2021-2022 Research assistant, University of Tsukuba

2021-2022 Teaching assistant, University of Tsukuba

2024 (April)- Lecture, Fukuyama University, Hiroshima, Japan
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Globalization and diversity at the public schools
I
Many teachers face the necessity to develop professionalism to deal with diversity, social

justice, and sociocultural issues to establish an inclusive learning environment for all children.

—— Immigrant workers in Japan (2022)

o 1,727,221

400,000

350,000
300,000 el
250,000
200,000
150,000

100,000

52,810

50,000

0

Ministry of Health, Labour and Welfare. (2022, March). https://www.mhlw.go.jp/stf/newpage 23495.html

What are teachers required to do?
|

PE Teachers are required to modify and adjust their instructional activities, teaching styles,
and learning environment based on their children’s diverse academic, social, and cultural
backgrounds, including race, ethnicity, socioeconomic status, religion, and language.

E?ﬁgigﬂ;j ﬁ.ii Culture LR.E

Socioeconomic

status %

A Religion & | Educational
m 222 €xperience

Language
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What is Parental Involvement?

To collect important information about children, teachers must engage in involving parents,
who are the best experts for their children, in their children's education.

In this session, I will focus on the term “parental involvement”, which explains “parents’
behaviors in the home and school setting meant to support their children’s educational
progress” (El Nokali et al., 2010, pp 989).

Empirical research has claimed the importance of teachers’ efforts to promote parental
involvement that positively influences their children’s academic performance and personal
development.

Theory of overlapping spheres of influence
I

This illustration explains that children can achieve better outcomes when parents, educators, and others

in the community collaborate to guide, support, assist, encourage, and help children's learning and
development.

School

Child

Family Community

Epstein, J. L. et al. (2009). School, Family, and Community Partnerships:
Your Handbook for Action. 3rd ed. Thousand Oaks, CA: Corwin Press.
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Home-based involvement & School-based involvement
|

> Home-based involvement

Home-based involvement refers parents’ actions at home that support their children to /\
engage in their educational activities. ﬁ
Ex. parent-child discussions, helping with children’s homework, maintaining study

routines, establish healthy lifestyle, check children’s health status, reading school letters

> School-based involvement

at the school and implement parent-teacher contact at the school activities.
EX. Parent-teacher conference, class observation, school activities (e.g., musical concert,
dance party, sports festival), PTA

School-based involvement is parents’ actions that they participate in their children’s learning /\ﬁ

Who are Parents?

Teachers need to understand that there are diverse parents with culturally,

ethnically, religiously, socially backgrounds at the schools.

+ Parents who were born and grew up in the host country
+ Parents of children with disabilities

« Immigrant parents

« Single parent

+ Parents who live in low-socioeconomic status

+ Parents from diverse ethnic backgrounds

+ Parents from diverse cultural backgrounds

©

317




has been found that

cultural bainiéfs rega

Language barrier

Low socioeconomic status

Low level of parental education

Low self-esteem

Different child-rearing practices

Lack of social networks

Uncomfortable feelings or negative previous school experiences
Family dissolution

vV V V V VYV V¥V V VY

Children’s issues in PE due to parents’ low socioeconomic status
—

Children who live in low socioeconomic status may fail to achieve expected learning outcomes (e.g.,
developing psychomotor, cognitive, and affective competencies) because their choices or rights to
receive educational opportunities regarding PE are limited due to a lack of support from parents.

» Non-attendance children

- Difficulty in purchasing PE equipment or items

« Lack of physical activity experiences with parents
« Difficulty in establishing healthy lifestyle habits

+ Limitation to belong to sports clubs

- Difficulty in accessing local sports facilities

- Difficulty in using governmental supports
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Needs of PD regarding Parental Involvement in PE

Teachers need to gain professional knowledge and skills to solve specific problems in PE
to ensure a safe learning einvironment

» Language and communication barriers with immigrant parents to reduce health risks
and deal with life-threatening situations of their children during PE class

» Cultural conflict with immigrant parents because learning contents in PE are strongly
associated with children’s lives, such as culture, religious beliefs, health status, lifestyles,
and physical activity habits.

Creating and providing continuous PD opportunities regarding parental involvement is crucial
to cultivate teachers to address the dramatic diversity in Japanese elementary schools.

What did I found from studies?

The purpose of my dissertation study was to investigate Japanese
elementary teachers’ PD needs to promote parental involvement of
immigrant parents in relation to PE and identify critical principles,

contents, and methods to construct a PD program.

Study one: Japanese elementary classroom teachers’ experiences with parental

involvement of immigrants regarding physical education

Study two: Japanese elementary teachers’ experiences during online
professional development regarding involvement of immigrant parents in
physical education
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Study 1 - Findings and Discussion @
I

Japanese teachers struggled to collaborate with immigrant parents due to lack of
support from the parents due to following reasons:-

Communication barrier: Teachers felt difficulties in communicating with immigrant parents about PE
information, including terminologies, PE curriculum, and PE-related school events (e.g., sports festivals).

Poverty: Immigrant parents deny the requests from teachers to purchase necessary PE supplies (e.g.,
PE uniforms) for their children to participate in PE classes because of financial obstacles.

Emergent issues: Teachers could not reach immigrant parents when their children suffered from life-
threatening situations (e.g., serious injuries or illness) during PE class.

Parents’ demanding job schedule: Immigrant parents cannot participate in PE-related school
activities or events (e.g., sports festivals, marathon events).

Cultural conflicts: Immigrant parents often forget to submits PE-related documents that prove their
children’s qualifications to participate in PE class (e.g., agreement form to participate in swimming class).

Study 2 - Problem-Solving-based PD

|
Acvcle
experiences during online St
rnMng involvement of § sage
igrant parents in phy « In Study two, the researcher examined Japanese elementary
Takatumi Tomura teachers’ learning experiences during the problem-solving-based
sl online PD program that the researcher originally designed.
frarises
Lo -
» The researcher explored their willingness to apply their new
Abstract
e learning on solving their individual real-life problems regarding
o S i B e e e . e e o parental involvement of immigrant parents in relation to PE.
from e duma walyen (3 Sgad pordfuin @ ¢ protiem-daned leameyg Wel (W) o ooy
o o rveeary Wi waten. mm-.-u—n-q—m:
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nder 1o me—— i, wnd wocl Guancs Wrom imengrwe parenss. The sy
iy P techery st st Wy W resaw ey St e g e
Wemanaary
e
e

320




Study 2 - Andragogy theory

e
Andragogy focuses on addressing the needs of adult learners and is theoretically different from
children’s learning (i.e., pedagogy) (Knowles et al., 2020)

The learners need to know why they need to learn something

The learners have a self-concept of being responsible

Six

The learners have valuable prior experiences

Principles

@ The learners are ready to learn

The learners prefer to orient problem-solving learning

@ The learners are intrinsically motivated

Study 2 - Three goals of the PD program

L
The researcher established three goals of the PD program based on the concept of andragogy
theory and the findings from Study one.

a. Teachers reflect on their prior experiences of parental

involvement of immigrant parents in relation to PE

$ o b. Teachers gain theoretical knowledge regarding parental
involvement of immigrant parents in relation to PE

c. Teachers exchange their practices and perceptions

regarding parental involvement of immigrant parents in

relation to PE with other teachers
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Study 2 - Construction of the PD program

According to andragogy theory, it is crucial to enhance teachers’ engagement in their personal
learning during the PD program to help them achieve better outcomes.

« Online educational platforms allow teachers to make a plan for their learning during PE program
Online PD according to their working schedules and sites (sato et al., 2017)

Online educational platforms allow teachers to connect with other teachers beyond school districts.

1. Digital portfolio learning 2. On-demand video lectures
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Study 2 - Learning method using digital portfolio

Many teachers believe that a digital portfolio helps them to gain knowledge of analytical and

interpretative records of reflection on their practices, values, and strategies and helps them enhance their
critical thinking skills to identify their professional growth.

Procedure to construct a digital portfolio

1. The researcher scheduled online meetings with teachers individually to interact and reflect on
their professional experiences regarding parental involvement of immigrant parents in relation to PE.
. After the online meeting finished, the researcher summarized each participant’s problem-solving cases
with detailed information and constructed the digital portfolio for each case.
3. The researcher returned the constructed digital portfolios to each participant through e-mail
communication to asked them to review and revise errors or misinterpretations.

4. The researcher and the participants continued an e-mail communication until both of them reached an
agreement with the content in the digital portfolio.
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Study 2 - Contents of digital portfolio
| S—

The portfolio are preferred to include seven elements below:

(i) A problem that the teacher experienced (v) Points a teacher should be careful about
Describe a problem, challenge, or issue that the teacher Describe the points the teacher believes other teachers
experienced when he/she attempted to involve immigrant should be careful about if they implement the solutions
parents in relation to PE. (indicated in section ‘ii’).

(ii) Strategies for solving the problem

Describe strategies, ideas, or practices that the teacher had
implemented to solve the problems with parental involvement of
immigrant parents regarding PE.

(vi) How to improve practices

Describe ideas, insights, or strategies to improve his/her
practices to solve his/her problems with immigrant
parents regarding PE.

(iii) Reasons for selecting the solutions . .

Describe the reasons why the teacher selected the solutions to (vii) A relevant story or idea . .

address the problems with immigrant parents regarding PE. Describe any relevant story or idea to provide additional
information regarding problem-solving experiences

(e.g., unique episode of parental involvement of
(iv) The reaction of parents immigrant parents).

Describe the reaction of immigrant parents when the teacher
implements the solutions to address the problems with immigrant
parents regarding PE.

26

Study 2 - Example of digital portfolios

I
. Google Classroom
What was the challenge? Teacher's Reflection
* Ineeded to explain to an immigrant parent how their child Why | decided to implement this strategy

got Injured in PE class, but there was a language barrier.

Solution 1’ Report to the parent immediately when their
child is injured in an unexpected accident in PE class.

ASAP! 1. Call the parent before the child moets their parent

@' 2. Using a school interpreter, explain to the parent in
the parent’s first language how the accident

happened and what first-aid treatment the teacher

perfarmed

Instruct the parent about any additional care that

they should provide for the child at home.

-

e
Solution 2 Exchange information about injuries in PE
class with the school personnel.

* Dewelop a mutual understanding about 7

unexpected accidents in PE class with the school Gad

principal, school nurses, and school Interpreters.
« School persannel must be ready to answer
parents’ questions about the accidents. Z

Teachers need to feel the
convenience of accessing
digital portfolios.

Classroom teachers may 2ot be able to talk oL
16 the parvet in the daytime due to their &
teaching respansibilites v

Tomura et al. (2023). Japanese elementary teachers’ experiences during online professional development
regarding involvmenet of immigrant parents in physical education, European Physical Education Review, 0(0). 27
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Study 2 - On-demand video lecture
|

There were several benefits of visual aids for elementary teachers, such as increasing motivation to
learn, promoting creativity, and reinforcing the text. Video lectures played an important role in allowing
teachers to access learning materials, including knowledge of both theory and practice regarding the
concept of parental involvement of immigrant parents in relation to PE.

Communication collaborative planning Cultural awareness /working

strategies and problem-solving ~ with diverse populations

Eight types of instructional

School . components from PD of I_-lom|e-basectl
environmen parental involvement involvemen

School-based Parent-teacher ___  Family engagement
involvement relationship attitudes/beliefs

Smith, T. E., & Sheridan, S. M. (2019). The effects of teacher training on teachers’ family-engagement practices,
attitudes, and knowledge: A meta-analysis. Journal of Educational and Psychological Consultation, 29(2), 128-157. 28

Study 2 - On-demand video lecture

Lesson 1: Teacher’s attitude toward parental involvement of immigrant parents
This lecture was designed to improve teachers’ beliefs about immigrant parents (e.g., the role of the
parents in their children’s learning regarding PE) and attitudes about involving immigrant parents
(e.g., problem-solving practices with immigrant parents)

Lesson 2:Working with immigrant parents with diverse backgrounds regarding PE
This lecture was designed to improve teachers’ preparation to work with immigrant parents with
diverse backgrounds in relation to PE (e.g., cultural, traditional, or religious backgrounds)

v Lesson 3:Communication strategies with immigrant parents regarding PE
- This lecture was designed to improve teachers’ knowledge and skills to facilitate communication with
> -~ immigrant parents regarding PE. This includes both one-way (e.g., school letters) and two-way
communication (e.g., bidirectional communication between teachers and parents to share information
about their children)

Lesson 4:Developing a trusting relationship with immigrant parents

This lecture was designed to enhance a relationship between teachers and immigrant parents on
behalf of children by conducting practices, such as trust building (e.g., praise, providing invitation,
showing respect)

amaco
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Study 2 - Findings and Discussion @

The use of a digital portfolio was a useful learning method for teachers to
experience problem-solving learning

« Other teachers’ digital portfolios allowed them to access learning materials, including problem-
solving stories regarding the parental involvement of immigrant parents, what they
experienced in the past, what they currently experience, or what they will experience in
the future.

« Itis crucial to create and store more digital portfolios addressing diverse problem-solving
cases in order to enrich learning materials meeting teachers’ learning needs for promoting
immigrant parental involvement in PE (e.g., addressing children’s lives, such as body size,
culture, tradition, physical activity, health, religion, disabilities).

Study 2 - Findings and Discussion @
]

Teachers should learn about the concept of high- and low-context cultures to solve
communication problems with immigrant parents regarding PE

. Spain Italy Singapore Iran China Japan
US Netherlands Finland

Australia Germany penmark Poland Brazil Mexico France India Kenya Korea

Canada UK Argentina peru Russia Saudi Indonesia
Arabia
Low context culture High context culture

Low context culture Immigrant parents in low-context cultures expect more explicit, direct, and non-
personal verbal communication

High context culture Teachers in high-context cultures such as Japan depend on physical or social
context, and the message is transmitted less explicitly through verbal codes
(e.g. words)

Meyer, E. (2015). The culture map. Decoding how people think, lead, and get things done across cultures. New York, NY: Public Affaifs.
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Study 2 - Findings and Discussion 3®

Teachers experienced transformative learning when they implemented critical self-refection to
reformulate their meaning perspective, being more inclusive, cultivated, and integrative understanding of
experience regarding parental involvement of immigrant parents in relation to PE.

« Video lectures helped teachers realized the necessity to gain knowledge and skills to
effectively utilize ICT to create explicit, direct, and non-personal verbal messages
(both oral and written) to link between emic and etic perspectives with immigrant

parents

« Controversial topics were beneficial to stimulate teachers’ critical thinking skills

>

Individualism vs. Collectivism

Acculturation vs. Multiculturalism

High- and Low- Context Culture

The concept of equality, equity, and social justice
Cultural taboos of immigrant parents

Recommendations

1. Before developing PD program, PD providers should conduct problem identification to

understand teachers’ learning needs to promote parental involvement of parents with

diverse backgrounds.

You need to focus on following example factors::-

« Problems caused by parents’ low socioeconomic status
« Communication barriers
« Cultural conflicts

« Safety concerns, including health risk preventions /

34

326




Recommendations
|

2. After the problem identification finished, it is crucial to design the PD contents and

methods based on andragogy theory to meet teachers’ personal and professional needs.

1. Do the PD program enhance teachers’ understanding of the necessity to learn
about parental involvement regarding PE?

2. Do learning methods allow teachers to become self-directed learner?
3. Do learning contents use teachers’ prior experiences of parental involvement
CHECK regarding PE as a learning resources?

4. Do learning contents help teachers feel the relevance to their professional
lives?

5. Do learning contents help teachers orient problem-solving-based learning
regarding parental involvement in PE?

6. Do PD program enhance teachers’ intrinsic motivation to learn?

35

Recommendations
|

3. As, learning methods, PD providers should consider to use following resources to enhance
teachers’ motivation and engagement in the PD program.

» The use of the online educational platform meeting teachers’ needs

+ The use of digital portfolios to collect and share teachers’ problem-solving
practices of parental involvement, including diverse cultural and social topics-
related to PE

»  The use of the on-demand video lectures to stimulate teachers’ critical
thinking skills to reduce their problematic assumptions and biases
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Recommendations
I
4. As, learning contents, following components are beneficial to help teachers gain
theoretical and practical knowledge and skills to promote parental involvement

+  Philosophy and strategies of communication, such as the concept of high- and low-
context culture and the use of ICT as well as digital safety

+  Controversial topics regarding diversity and social inclusion, such as individualism vs.
collectivism, acculturation vs. multiculturalism, and the concept of equality, equity, and social
justice

« Methods dealing with emergency, such as addressing serious injuries or illness with

parents

«  Culturally responsive parental involvement, such as learning appropriate responses to
parents’ traditional sports and physical activities, religious faith and practices, cultural
taboos, lifestyle habits

Conclusion
|

Diversity is likely to become an educational issue for the next
generation that will be common to all teachers, parents, and
children, including Japanese as well as those in ASEAN
countries. Therefore, the concept of "parental involvement"
should be introduced into PE teacher education, and teachers'
problem-solving knowledge and skills must be improved to
establish an inclusive education for all children.
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In this artide

ABSTRACT
ABSTRACT . o . . § o

Promoting sport participation among people with disabilities is often counted as one of the policy priorities
Introduction of the national government as well as a main activity of sport for development initiatives to aid the Global
— South. However, little is known about specific systems, policy, history, and plans for disability sport

promotion understood by disability sport administrators in the Global South. The current study focused on
:":‘u";:“ the Association of Southeast Asian Nations (ASEAN) and aimed to explore how ASEAN government officials

perceve the status of sport for people with disabilities. Representatives from nine ASEAN member
N countries participated in individual semi-structured interviews. The results of thematic analysis generated
o three themes: (1) Perceived lack of disability awareness and disability sport recognition; (2) Elite sport

successes address problems at hand: and (3) Elite sport success to motivate funders. These themes suggest
Acknowiodgements . . . . .

that successes in elite sports are of central importance for sport promotion among people with disabilities
Disclosure in ASEAN countries because they perceive that elite sport success can raise disability awareness, popularise
e s disability sport. and motivate funders. Also, Paralympic success is viewed as an opportunity for them to
Additional demonstrate success otherwise unattainable in the Olympics. Some of the participants’ accounts appear to
e g0 against the current knowledge generated in the Global North; however, as funding is important to
References develop disability sport administration, it might be inevitable for them to continue promoting elite sport

success for now.

Q KEYWORDS:

ability awareness
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Introduction

Participation in cultural life, recreation, leisure, and sport is viewed as a basic human right, regardless of
having a disability, according to the United Nations Convention on the Rights of People with Disabilities
(CRPD: The United Nations 2006). In addition, the health of people with disabilities is often seen as
problematic. in part due to inaccessibility and exclusion in society. There has been a global push for
increasing physical activity among people with disabilities (Carty et ol. 2021). Policy makers, thus, are eager
to develop a system of disability sport, which is a term to describe sport for people with disability, inclusive
of grassroots to elite level participation (DePauw and Gavron 2005). to ensure opportunities to play sport
for those who have disabilities.

As people with disabilities are marginalised in various cultural contexts, both in the Global North and Global
South (Grue 2016, Hanass-Hancock and Mitra 2016). numerous policies aimed at promoting sport
participation for people with disabilities have been developed, at least in the Global North context
(Christiansen et ol. 2014). However, even within the Global North sport policies, there is varied
implementation due to the different contextual factors such as disability sport awareness (Patatas et ol.
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(URL) Full article: It’s about inspiring the greater community to continue supporting this sector:

Elite sport success as a main policy objective for disability sport promotion in ASEAN member states

(tandfonline.com)
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Japan Supports ASEAN to Advance Sports for CONTENTS

People with Disabilities
Oct 28, 2023

Under the framework of ASEAN-Japan cooperation, University of Tsukuba and Nippon
Sports Science University have implemented the ASEAN Japan Actions on Sports: Sports for Get overview of sports in Japan
People with Disabilties (SPD) from 2021, A research article tithed “It's about inspiring the
Breater community to CoNtiNUe SUPPOrTIng this sector: Elite SPONT SUCCESS a5 3 Main policy
objective for dsability sport promotion in ASEAN member states” shows the details and
atainment 50 far of these acthvities.

Elite Parasport Success is Deemed as a Main Policy
Objective in ASEAN

This study, which is an outcome of the project commissioned and funded by the Japan
Sports Agency of the government of Japan, investigated how ASEAN's government officials
perceive the status of parasport (Le., sport for people with disablities) in their countries.
Individual interviews with ASEAN representatives were conducted. They generally agreed
that successes in elite parasports are of central importance for SpOrt promotion among
people with disabilities in ASEAN countries because they perceive that elte parasport
SUCCesS Can ralse disabiity awareness, popularize parasport, and mothvate funders. Elite
Parasport success is particularly important for them decause it is viewed as an opportunity

1O GemONSLrate SUCCess Otherwise unattainable in the Olympics l "

The lead author, Dr. Shinichi Nagata at Institute of Health and Sport Scences, University of Cambodian Premier League CIO

Tsukuba of Japan, is a researcher who has engaged in sport for peopie with disablities for SAITO Satoshi says world needs
more than 20years. In his career, he has engaged in international COOPeration acthities Japan’s human resources and
between Japan and Global South countries On NUMEroUs OCCASIONS. Aug 25, 2023

Full version of article:

UNIQLO P Partrered with the Sevednh
¢ Oympic and Paralympic Committees to

Contribute %0 the Community and
Develop New Products

(URL) Japan Supports ASEAN to Advance Sports for People with Disabilities - JSPIN (mext.go.jp)
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Brunei Darussalam

(PETE) Mr. Azrin Haji Aji

(SPD) Ms. Pg Nurhazigah Pg S.

Q1: How is your actual routine

work?

We work from Monday to Saturday
in our country, but Friday and
Sunday are generally off. But
recently, we from the Ministry of
Education have also had to work on
our days off to join some
educational events and sports
competitions held at the national
level. After the last workshop, I had
a business trip to Malaysia. It was
only one chance to go abroad after

the COVID-19.

Like Mr. Azrin, I had to work on
Friday and Sunday to participate in
some extracurricular activities at
school. But we are not busy all year,
and it depends on the seasonality of
my work.

After COVID-19, we usually work
at school and the office without

restrictions.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

I have already shared all the
information on the project ASEAN-
Japan with higher-ups such as
SOMS, the minister, his secretary,
and my direct bosses. They have
good impressions of the project's
achievements, direction, and
progress. We are a small country
with a small government, so it's easy
to communicate with most people

who work for the country.

Every colleague and my direct
bosses gave me positive feedback on
the project ASEAN-Japan. They are
happy with my involvement and
information-sharing from the
project activities, which are
beneficial and sound examples for
our country. The academic paper
developed by Prof. Nagata will be
duly shared with all the persons
involved in SPD in Brunei

Darussalam.

Q3: Any progress or updates in the
implementation of your Action
Plan?

I have already shared all the information on the project ASEAN-Japan with

higher-ups such as SOMS, the minister, his secretary, and my direct bosses.

They have good impressions of the project's achievements, direction, and

progress. We are a small country with a small government, so it's easy to

communicate with most people who work for the country.

Q4: Any problems or doubts in its

implementation?

My country has no challenging obstacles to overcome in consensus building

and implementation, except for budgeting. We are not clear yet on how

long we will need to request and get the budget for some specific activities

at the governmental level because the contents of my Action Plan don't

need much funding to be implemented.

It may require more than 2 years or less. Before the workshop, I will get

information on future actions (implementing the revised Action Plan) to

enhance PETE and SPD in my country.

Q5: How can we form PLCs in
ASEAN in the future?

According to my idea, we may use
online tools, e.g., the cloud, to share
documents and information among
ASEAN-Japan. Also, I suggest
developing a KPI (Key Performance
Indicator) for each AMS to clearly

To promote the participation of
people from my country's academic
and private sectors, we can conduct
research to make a list so that the

organiser can select and invite some
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Indicate their activities (stage by
stage) and ensure they reach some
targets through the actions of PLCs.
The creation of subcommittees
(sub-working groups under the
PLC) can be considered, such as a
subcommittee in charge of technical
matters and another in charge of
research, etc. I support the idea of
forming the PLCs in ASEAN, even
though we have different

backgrounds and diversity.

people to the mentioned working

groups or PLCs.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 20247

If we could receive an official
invitation letter to the workshop
mentioned in Cambodia sooner, we
would appreciate it very much, for
we usually need time to get

permission from the minister.

I still need to fix my work schedule
for February 2024, so I don't know if
I can join. However, I will positively
consider and prioritise the
participation in the mentioned

workshop ASEAN-Japan in

Cambodia.

Others: The project's timeline and tentative schedule are clear. We will definitely
prepare the revised Action Plan for further discussion in the workshop with
other AMSs. I'm looking forward to seeing you all in person in Cambodia
soon.

Cambodia (PETE) Ms. Hou Sitthisophealai (SPD) Mr. Yi Sopheaktra

Q1: How is your actual routine

work?

I was transferred to the General
Directorate of Sports in Cambodia
this year, and the range and
responsibility of my work in the
actual position also expanded
accordingly. I need to learn a lot,
e.g. about the "Women in Sport"
project within the ASEAN-Japan
framework and the role and
function of SOMS, but I'm taking it
all positively, and I'll try my best to

fulfil the responsibility.

I plan to travel to Japan at the end
of August to join the training
program organised by JSC and stay
in Shinjuku from Aug 31 until Sep
4.

And I will also trip to China to
accompany the delegations and
para-athletes who will join Asian
Para Games in October.

Other than all mentioned, I will stay
and work in Cambodia as far as |

know now.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

I could share the information and
the Action Plan developed through
the project activities. Generally, I
could receive positive feedback from
all my colleagues and higher-level
persons at NIPES and my new
workplace in the General
Directorate of Sports.

I hope to receive more constructive

feedback from a broader range of

N/A (Due to internet connection

problem)

332




stakeholders to brush up on the

action plan.

Q3: Any progress or updates in the
implementation of your Action
Plan?

[ will follow the instructions to review and revise the Action Plan for
discussion in the upcoming in-person workshop. Simultaneously, I felt that
I would have to include more concepts of "Inclusion” in my action plan,
considering which indicators and evidence I have to put in. I will ask Mr.
Sopheaktra to provide information to enrich the contents.

—(The development and introduction of the experts of inclusion PE to the
NIPES curriculum and training system can be considered the first step in
attending to the necessity for pre-and in-service PE teacher training so that

NIPES can provide specialised programs in the short term.)

Q4: Any problems or doubts in its

implementation?

About the in-person workshop planned in Cambodia, we need to make
further adjustments to the coverage of our budget obtained in NIPES for
the project and also clarify, e.g., which part of the expenses will the
Cambodian side be responsible for?

(It will be discussed on the Japanese side first; hopefully, we will have
another meeting to discuss the matter in September. Any information

related to the topic will be shared in advance with the Cambodian side.)

Q5: How can we form PLCs in
ASEAN in the future?

I agree with the idea of forming a As for SPD in our country, we are

Professional Learning Community facing difficulty in taking some
in ASEAN. It can offer all ASEAN

member states the chance to make it

concrete actions because there is a
situation inside the country in which
easier to access good practices and students with disabilities has
information, e.g., on similar typically limited conditions to go to
solutions to the problems common school to receive education, the
in some AMSs. I am interested in same as the students without
the process of "consensus building" | disabilities.
on some matters, strictly aiming at (So, we need some good practices
its implementation in the future. from other AMSs to refer to for
I also duly understood the future task challenges to get over
importance of external connections | the issues.)
for promoting inter-sector
participation (inclusion) in the same

community.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 20247

Now, I'm in a different position; Yes, I will be available for the

however, as [ was assigned as the workshop.
representative for the project
ASEAN-Japan (PETE&SPD), I am
prepared to actively participate in
the upcoming workshop, allocating
time for it undoubtedly.

Also, as the representative of the
Cambodian government, I'm ready
for further discussion regarding the
preparation and prior coordination

for the event. But as I'm not a

decision-maker, I'm also
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considering inviting other persons
in charge within our government to

the meeting between Cambodia and

Japan.

Others:

Does the Japanese side also plan to
visit local schools and NIPES during
the in-person workshop?

(In our plan, we would like to
include school visits to inspect the
inclusive PE classes in the

schedule.)

Can we invite all Cambodians
interested in the project activities,
such as those responsible for PE at
each provincial level, to the in-
person workshop?

«(The venue will have limited
physical space, and we will need to
hire an English-Khmer interpreter
to do that. But based on your idea,
the Japanese side can consult with
the Japan Sports Agency. So, we will
wait for your concrete view to be

shared by email.)

The National Institute for Special
Education has PE classes for
students with disabilities in the

existing curriculum.

Indonesia

(PETE) Ms. Hilda Ilmawati

(SPD) Ms. Mesa Rahmi Stephani

Q1: How is your actual routine

work?

I am actually playing three roles at
the same time. I'm working for the
Ministry, my private organisation,
and studying now.

This year, the Guru Binar online
programme for pre-service teachers
started in September and will be
completed in October, so it's now
ongoing as planned.

And my study in the doctoral course
is making my agenda fuller of things

to do.

Usually, I offer my classes at the
National University of Education
and work for the same organisation
as Ms. Hilda to follow up on
implementing the Action Plan we
developed through the project
activities over the past two years.

I think inclusive PE and disabled
sports need more research and
analysis to grasp the whole picture
in Indonesia, so I planned to
research the respective themes.
Based on the Action Plan, we will
follow the procedure while
repeatedly making minor

adjustments.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

To complete the first stage of the
programme, we are collaborating
with some stakeholders in the pilot

schools in Bandung city for the trial

Our colleagues are offering good
support and giving positive
feedback on the project ASEAN-

Japan; they positively understand
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Introduction. We realise that there
are no objections or obstacles to
overcome now for implementation.
After reflecting on the contents and
methods we applied and reviewing
them all, we will have to report and
get support on spreading it
nationwide next year, but we know
we must follow the process step by

step.

the importance of the impact the
project may bring to the existing
PETE and SPD in our country.
We have learned a lot and gotten
inspired by the project ASEAN-
Japan.

Q3: Any progress or updates in the
implementation of your Action
Plan?

We are implementing the items

stipulated in our actual Action Plan
step by step, and we sometimes get
flexible about what to do according

to the situation and progress.

For inclusive PE, we had a plan to
start the research and data
collection in our country in July, but
due to the work schedule, we had to
change our blueprint to start it
hopefully from October on. It will
be done in collaboration with school
teachers and sister schools of our
university. As for other items in our
Action Plan, we usually
communicate regularly to update
our methods and approaches. We
also try to contact possible
stakeholders, such as national
disabled sports federations in the

potential sectors in Indonesia.

Q4: Any problems or doubts in its

implementation?

Among Indonesian private
companies, CSR (Corporate Social
Responsibility) is spreading
nationally. So, regarding budgeting,
we act as intermediators between
the personal and academic sectors.
Universities and private institutions
have their own budget, so we
negotiate and allocate them for each
objective. Also, my private
organisation has some profit enough
to run some projects
simultaneously, such as self-

propelled ones.

As for research, we at the university
have our own budget for studies, so
it's not so difficult for us to discuss
and negotiate to obtain it for
specific activities, as long as its
objective and benefit are duly
explained, even though there is a

limit.

Q5: How can we form PLCs in
ASEAN in the future?

It's important to have PLCS under
the ASEAN plus Japan framework to
take advantage of the base we
constructed through the project for
PETE and SPD.

While being aware of the diversity
that 10 ASEAN countries have as

We need to officialise the formation
of PLCs in some ways. In Indonesia,
it seems that formalised matters at
the higher level of our government
will flow better and penetrate the
grassroots level effectively. So, one

thing is that it's critical to make it an
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backgrounds and opinions in
specific subjects, we would like
Japan to strongly recommend the
formation of PLCs to the ASEAN
Secretariat to achieve consensus,
understanding, and support and
minimise the differences among the
ASEAN countries' interests and

positions.

official issue to form the PLCs, just
as the actual project ASEAN-Japan.
On the contrary, we are very
concerned about delays in the
process. Prompt procedures (speed
and agility in the institutional
process) and continuing regular
activities are simultaneously keys to

Success.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 20247

For now, I don't have any specific
schedule for February 2024, and I
will need the official invitation at
the latest one month before so that I
can discuss it and get permission
from my boss to join the workshop
in Cambodia. I will be available for

the event anyway.

In Indonesia, the first semester of
university usually starts in February.
So, February will be the high season
for my position, but I can coordinate
with my boss how to fill out the
period of my absence, of course,

with some professors to back up.

Others: Regarding the presentation we will We would like to have an online
make at the upcoming in-person meeting (consultation) with Prof.
workshop, do we have to present Dr. Okade, Prof. Sato, and Prof.
only the Guru Binar programme as Nagata on the research inspired by
good practice or all the project the project. Would it be possible? I
activities related to the Action Plan | would like to consult with you
for inclusive PETE? regarding the research method.

Lao PDR (PETE) Ms. Chanhthone (SPD) Ms. Latsame Vithaya

Khamkong

Q1: How is your actual routine

work?

Sometimes work at home, but most
of the working days go to Physical
Education College (PEC). Now the

work is so accumulated.

I have a full schedule of business
trips: to China (Asian Para Games)
in October and to Oita, Japan, in

November.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

The director of PEC has a very
positive impression of the project,
considering the information
obtained from the representative
assigned from PEC. However, we
need to discuss the project in more
detail with the policy-making
sections in MOES to make the
outcomes more effective and get
PETE in Lao PDR more enhanced
and updated.

The persons in higher-level
positions in the Ministry of
Education and Sports (MOES)
evaluate the participation of the
representative well in the project
ASEAN-Japan. However, more
information obtained through the
project must be shared with the
stakeholders inside MOES.

Q3: Any progress or updates in the
implementation of your Action
Plan?

Unfortunately, there's no progress or updates in implementing the Action

Plan developed due to the accumulation of routine work at PEC. But

willing to check the outcomes gained through the project, according to the

requests from NSSU and discuss with the persons in higher positions and

SPD representative to brush up on the Action Plan by making it more
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realistic and actionable in conformity with the social context and limited

resources in Lao PDR

Q4: Any problems or doubts in its N/A N/A

implementation?

Q5: How can we form PLCs in Something like working groups may | We will need Japan's initiative to
ASEAN in the future? need a concrete framework and a give continuity to this project and to

lead country per year to function as

a self-propelled organisation.

form a future working group for

each component.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 2024?

If we receive an official invitation
earlier, we can discuss it internally
and prepare to participate in the
planned in-person workshops in
Cambodia.

At this moment, I'm not sure if I can
or not due to a schedule full of
planned activities until December
2023. It depends on the invitation

and the decision of the person in

higher levels in MOES upon it

(invitation).
Others: If there are any questions on the implementation plan for the FY 2023
project, I will contact NSSU via email or WhatsApp.
If our director requires me to refer to the Action Plans that the other AMS
developed, should I ask NSSU to share copies?
Malaysia (PETE) Ms. Soleha Misron | (SPD) Ms. Siti Mariam A. Tobias

Q1: How is your actual routine

work?

Usually, the Ministry of Education is not so busy this season. Still, this year,
my section of the Special Education Division is working hard to conduct a
big project called a "Screening program," which is visiting schools
nationwide. We formed groups for the screening (with governmental
officers from different ministries, teachers, and specialists) of 9-year-old
pupils set as the target to find the signs of disabilities and assess based on 6
categories stipulated to identify and register the students with SEN (Special
Educational Needs). One of the most essential objectives of screening is
early intervention. The number of pupils with SEN is increasing by 5% per

year. All the work related to this project will be finished in October.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

I had a chance to share all the information, knowledge and skills obtained
through the project activities and the former workshops with all the division
members and received positive feedback.

Also, I shared the latest version of the Action Plan developed during the
project ASEAN-Japan in my workplace and received new viewpoints and
concepts from my colleagues. This will be reflected in the revised version of

the Action Plan.

Q3: Any progress or updates in the
implementation of your Action
Plan?

Besides the information I shared in Q1, we are also conducting PE in-
service teacher training to renew their knowledge and skills, targeting the
fulfilment of the IEP (Individual Education Plan).

Also, we restarted organising the national competitions for students and
students with SEN. We are taking advantage of these national matches to
recruit the talents of the younger generation and develop students with

SEN as para-athletes, as stipulated in our current Action Plan.
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Q4: Any problems or doubts in its

implementation?

The financial matter will be critical for our activities stipulated in the
Action Plan. This year, we will have elections, and there will be some
changes in the policies of the public sector. The Ministry of Education
initially focused on sanitary infrastructure provision to the educational
sector, mainly renovating school toilets, but this may also change.

If we have a reduced budget for next year's activities related to the Action
Plan, we may narrow down the annual target and focus on implementing

relatively minor goals for the short term.

Q5: How can we form PLCs in
ASEAN in the future?

To form a dedicated PLCS, we need to have school teachers, experts from
the academic side, etc., included in the same communities, not counting
only on participation from governmental organisations, aiming at
magnifying and maximising the effects of some actions for problem-solving.
The opinion and feedback from the frontline will be critical.

Also, increasing the number of participants (actors in the self-propelled
organisation) will help us develop multifaceted perspectives and practical

solutions to any issues that may arise.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 20247

Suppose the official invitation is to be issued and reach us by mid-
November. In that case, we can proceed with the internal procedure to get
permission from higher authorities in the Ministry of Education. We will be
waiting for further information regarding the in-person workshop in
Phnom Penh in the middle of February 2024.

In November, I plan to review and revise the Action Plan to share with the
Japanese side first and use it as the base for discussion in the face-to-face

workshop scheduled in Cambodia.

Others: If the Japan side needs me to share information and explain further what I
mentioned in today's meeting, I can share our good practices with you all
and the representatives from other AMSs.

Myanmar (PETE) Mr. Ko Ko Htay (SPD) Prof. Than Than Htay

Q1: How is your actual routine

work?

We are working hard to appoint Last year, I had a health problem

teacher candidates nationwide, not
only for PE. After our selection, the
new primary school teacher will
have three months of training. We
are also working on it at this

moment.

(high blood pressure), so I had to
take leave for three months. I've
improved, and my team and [
conducted two research surveys in
Myanmar about "Assessment on
social welfare." I will attend the
conference in China in September,
but due to my schedule in
Myanmar, I don't plan to attend the
Asian Para Games in October.
(The Japanese side requested that

she share the research results later.)

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

We have already reported the project achievements and progress to persons

at higher levels in the Ministry of Education, and they understand the

project is beneficial and will positively impact PE in Myanmar.
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Q3: Any progress or updates in the
implementation of your Action
Plan?

We proceeded with training for coaches in many provinces, counting on the

participation of more than 900 persons and 80 instructors. Also, refresher

courses for PE in-service teachers took place in person (not online.

Q4: Any problems or doubts in its

implementation?

We need a budget to provide follow-
up special training with PE in-
service teachers and construct the
athletic stadiums for the projects
working in cooperation with the
Ministry of Youth and Sports.
However, we have some difficulty

now.

It's not the issue, but in my opinion,
the schools for special education in
Myanmar also need PE teachers for
students with disabilities.

The Ministry of Education is
working very well on PETE for
regular PE, so we want to discuss
the subject related to PE teacher
specialisation for inclusive PE with
the Ministry of Education in the

future.

Q5: How can we form PLCs in
ASEAN in the future?

During the last workshop, we could
form a task force for PETE and SPD
each in ASEAN. With more help,
instructions, and initiative from
Japan, we can transform them into

sustainable PLCs.

Collaboration between sectors, such
as the governmental (public),
private, and academic sides, will be
the key to success when forming
working groups, task forces, or
PLCS to find solutions and take
concrete action against existing
problems.

For example, we have a problem
recruiting para-athletes of the
younger generation, so we would
like to discuss this with countries

that have similar problems.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 2024?

Yes, I will be available to join the in-
person workshop in Cambodia with

no problem.

Yes, I would be happy to join the
face-to-face workshop organised by
the Japanese side.

It may be an exciting and excellent
opportunity to discuss several
themes, including social welfare for
people with disabilities and its
problem-solving methods, with

colleagues from different AMSs.

Others:

On August 16, we will start a new
training programme for more than
400 participants in one physical
location. We would like to receive a
speech (online) or words from Prof.
Dr. OKADE to motivate the
participants who will be future PE

teachers in Myanmar.

Myanmar achieved good results in
the last ASEAN Para Games in
Cambodia. After not having para-
sports competitions in Myanmar
due to COVID-19, we will finally
hold national games in Yangon in

November this year.
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Philippines

(PETE) Prof. Ma. Vanessa Vinarao

(SPD) Hon. Dr. Walter F. Torres

Q1: How is your actual routine

work?

Because of the academic calendar in
the Philippines, we are currently in
the summer vacation period, but I'm
using time for preparing future
lectures at the university and also
involved in preparation for co-
hosting the World Cup of Basketball

with Japan.

Last week, I was in Manchester, UK
and back in my country last
Tuesday. My agenda continues to
be filled with some schedule and
participation in the Paralympic
meeting in Paris as Chef de Mission
in September.

I'm in China in October to join the
Asian Para Games with the
delegation and para-athletes, which

have been postponed from 2022.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

My colleagues and the higher
persons in charge of my section
shared with me the positive
impression they have on the concept
of the project and the
methodologies we are following in
the process within the project

framework.

My colleagues and the higher
persons in charge of my section
shared with me the positive
impression they have on the concept
of the project and the
methodologies we are following in
the process within the project

framework.

Q3: Any progress or updates in the
implementation of your Action
Plan?

The only progress in implementing
the Action Plan for PETE is our
learning association's start
collecting the data (quantitatively
and qualitatively). However,
according to the requests shared in
this meeting, I will follow the
suggested procedure to review and
revise the actual Action Plan. We
consider it part of our commitment
to the ASEAN-Japan project and are

ready to fulfil our tasks and roles.

We must follow the steps
established in our country to
implement the Action Plan. Now,
the Action Plan for PETE is at the
academic level. To implement some
of its actions, we first discuss them
with pertinent Sports Organisations
before we invite someone from the
Ministry responsible for
policymaking regarding Teacher
Training.

That's the way it should be here.

Q4: Any problems or doubts in its

implementation?

Regarding the budget for some actions both for SPD and PETE on which

this project is focusing, we usually ask for it year by year. The budget

request will be one of the keys to bringing concrete actions forward in our

country.

Q5: How can we form PLCs in
ASEAN in the future?

Same as the opinion of Mr. Walter
(Representative for SPD

component)

Despite the diversity in ASEAN
member states, we can form the
PLC or the working groups for SPD
and PETE in ASEAN. As for SPD,
we already have the ASEAN Para-
Sports Federation, so we can
connect our SPD community to
them or create some new PLCs
together. One alternative for
covering the operation costs of

PLCs will be collecting register fees
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and contributions from each AMS.
It can be possible, but Japan's
initiative will be a direct and
intelligent solution to maintain the

sustainability of the PLCs.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 20247

Yes, I will be available if my position
is guaranteed for the next year,
2024.

We will always be ready to find the
time to participate actively in this
ASEAN-Japan initiative, even when
we are busy with a lot of work and
roles we must play in our actual
position and the organisation.

Waiting for further information and

invitation.
Others: N/A N/A
Singapore (PETE) Mr. Derrick Chee (SPD) Ms. Kelly Fan

Q1: How is your actual routine

work?

We usually work in the office
without restrictions, and this season

is not entirely on schedule.

Looking at the situation and
conditions, we can accompany the
delegation to the Asian Para Games
in China. This year's schedule is full
of para-sports competitions and
challenge programs so that we will

be busier in the following months.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

I have contacted and shared the
information obtained in the last
workshop in March with some
colleagues and the persons from the
Ministry of Education here. They
have a positive impression and

opinion on the project in general.

The information and knowledge
obtained from the project are
fascinating and beneficial to all my
colleagues and the people involved
in PE and SPD. I had a chance to
share them all. But have not
received specific comments from

them.

Q3: Any progress or updates in the
implementation of your Action
Plan?

The information and the contents were shared with colleagues at the

workplace and the Ministry of Education.

Q4: Any problems or doubts in its N/A N/A

implementation?

Q5: How can we form PLCs in Running this kind of project and Each country has strengths and
ASEAN in the future? forming a standard PLC in ASEAN | weaknesses. One idea is to assign

is very challenging. All the AMSs
have their own interests, different
economic and social contexts, and
educational levels. So, a "one-sided
approach" or generalisation will not
function well. The organiser will
have to understand and consider
these points to make the project

flow better in the future.

responsibility to each government
per subject (in PETE and SPD) to
make something like a Working
Group work efficiently and equally.
Searching for a common theme
among AMSs is an option, but it

may help it work well.
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Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 20247

Yes, February is good for our
organisation, and the timeline
shown by the Japanese side in this
meeting is sufficient to proceed with
all the internal procedures to join a
face-to-face workshop planned in
Cambodia in February 2024.

The time proposed by the Japanese
side to revise the Action Plan is
insufficient for all AMSs and must

be reconsidered.

Yes, it seems reasonable if the
invitation will be issued in

November at the latest.

Others: I have been to Cambodia before to I will join the training program at
participate in ASEAN meetings. Ajinomoto Training Centre in

The reservation for better quality Tokyo in November and plan to stay

accommodation (hotel) in Phnom for one month.

Penh is desired. When I get a fixed schedule, I will
share it with the Japanese side to
plan in-person meetings or activities
outside the training program
schedule.

Thailand (PETE) Dr. Chalitpol Suebmai (SPD) Dr. Taweechoak Pongdee

Q1: How is your actual routine

work?

I am working mainly with the
National Institute of Sports to
develop courses for sports coaches
and referees, but I am also involved
in creating a new PE curriculum. As
PE is not a priority subject in the
Ministry of Education, we (the
Ministry of Tourism and Sports)

started to take the initiative.

Since April, my position has
changed to the post responsible for
international affairs in SPD at the
ministry. I plan to accompany the
delegation and para-athletes joining
the Asian Para Games in China in
October. My agenda is getting fuller
of schedules each time, e.g., such as

national para-sports competitions.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

Generally, the persons at the higher
level in the Ministry have a good
impression of the project and our
Action Plan's contents to improve

existing PETE.

We shared information about the
ASEAN-Japan project with high-
level people, including the director
general, who gave us a good

evaluation.

Q3: Any progress or updates in the
implementation of your Action
Plan?

After the last workshop in March,
we reported on the project,
presented our Action Plan to the
Director General of the Ministry,
and highly evaluated its contents.
He guaranteed unconditional
support and backups to the project
activities, including the new PE
curriculum development. We also
plan to start the pilot project on PE

classes for students with disabilities.

The pilot project mentioned above
may include PE for mentally
disabled students. We think it is
challenging, but we expect positive

results from it.
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Q4: Any problems or doubts in its

implementation?

The budget is always our concern for all activities. But differently from the

views of our Ministry of Education, the funding (budget) can be requested

year by year, not two years in advance. However, our government tends to

prioritise public health and sanitary issues. So, we are facing difficulty in

this regard, but we will try our best to gain more as a supplementary

budget.

Q5: How can we form PLCs in
ASEAN in the future?

The organiser can invite specialists
from sports institutes to form PLCs
and experts in educational areas,
including academic sectors, as
researchers from each AMS. We can
also join as governmental
representatives to facilitate the flow

of the activities planned in PLCs.

Participating in some international
communities such as PLCS or
working groups in ASEAN will help
our country greatly by giving us
chances to develop our human
resources (enrich the personal
capacity building) and accumulate
experiences. [t will be so beneficial
for the country from a long-term

viewpoint.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 20247

We have an agenda full of planned
activities for this year, 2023, but we
can also arrange to attend the in-
person ASEAN-Japan workshop if

we receive the invitation as early as

Yes, we can be available for the
face-to-face workshop in Cambodia.
Now, we will be waiting for the
information in more detail to

coordinate and prepare ourselves in

possible. advance.

Others: Could you share the link to our Action Plan with me again? We will reflect
on the outputs and discuss and reconsider the plan to revise it. We will
share the new version within some months.

Viet Nam (PETE) Mr. Nguyen Trong Kien (SPD) Mr. Dang Van Sau

Q1: How is your actual routine

work?

As my section covers all educational
institutes, including universities, at
the national level, we are quite busy
with our routine work. For some
months, we must be working
outside the ministry on business
trips to each province.

I work at our office from 8:00 until

17:00, when I stay in Hanoi.

This year, I travelled to Congo to
join meetings and sports
competitions to develop better
bilateral relationships. Also, I plan
to accompany the delegation of our
country to join the ASIAN Para
Games in China in the second half
of October and to go to other
countries in November.

Usually, there is no month when we
have free time or an extended

vacation.

Q2: Any reactions or opinions from
your bosses/colleagues on the

project?

As I already shared information on
the ASEAN-Japan project and the
draft of the Action Plan we
developed in FY2021 with our
colleagues, bosses at the section,
and the higher persons inside the
Ministry, I could get feedback and
some advice. They generally had a

As for my case, I'm sure all my
colleagues and bosses share
excellent opinions on the project,
specialising in PETE and SPD.
Therefore, I will be able to receive
more support from my organisation
to facilitate my participation in the

project.
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positive impression of my
participation in the ASEAN-Japan

project.

We also know that our country will
be chair for ASEAN Ministerial
meetings starting next year (2024),
so we will prepare to assume

responsibility.

Q3: Any progress or updates in the
implementation of your Action
Plan?

I have yet to make progress in implementing the Action Plan for enhancing

PETE. However, after introducing a new national education curriculum in

2018 and the cessation of COVID-19, we can have in-person meetings with

the domestic stakeholders and chances to refer to the importance of PE

classes and sports activities at school. Also, we restarted the school games at

the national level, so I understand it positively for some actions in the

future.

Q4: Any problems or doubts in its

implementation?

If we develop the revised Action Plan for better PETE through the project

ASEAN-Japan, we must confess that the whole procedure to start

implementation in my country is quite complex and challenging. First, we

must give it to the bosses of each pertinent section inside the Ministry,

which is up to the Minister. But even the Minister does not have the

authority to approve it so that it may need approval from the Prime

Minister and the directors of the National Educational Committee,

accordingly. So, we need much time to start something new in the actual

governmental system, following step by step traditionally established.

In terms of the request for budget addressed to some specific actions, we

need more than three years to discuss, get approval, and finally get funding.

This is how our system functions now in the public sector in Viet Nam.

Q5: How can we form PLCs in
ASEAN in the future?

Japan's initiative and leadership will
be critical, helpful, and welcome
because Japan has already advanced
enhancements and good practices
for PETE and SPD.

Also, funding may be crucial in
forming and running PLCs

effectively.

I have 2 ideas to make forming
PLCs in ASEAN easier and get
them to function.

1) Fix the members,

2) Create an environment for easy
participation and communication

among ASEAN member states and

Japan.

Q6: Available to travel abroad &
join the workshop in Cambodia in
Feb. 20247

As I told you, we are comparatively
busier than other countries, working
for the government and public
sectors. However, if we receive an
official invitation to the in-person
workshop as early as possible, I can
discuss my participation with my
bosses. Anyway, [ promise to try my

best to get permission in advance.

The same can be said for my case. If
we receive the invitation early with
more detailed information on the
conditions for participation in the
face-to-face workshop in Cambodia
in February 2024, we will seek
approval from the director of my
organisation. I worry that I will
suddenly have some appointments
outside Viet Nam for the workshop

period.

Others:

Let's keep in touch to facilitate our mutual communications.
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Physical Education Teacher Education (PETE) a
Sport for People with Disability (SPD)

[Period] February 19 (Mon)-22 (Thu) 203
[Venue] Conference Room Wat Phnom | &1
Sunway Hotel Phnom Penh, Cambodi

[Hosted by] The Government of The Kingdom of Cambodia and
Nippon Sports Science University ( S§ :
[Cooperated by] :SOMS Cambog
Directorate General of Sg
Ministry of Education, Youth & Sports, Car

National Paralympic Committee of C:

NSSU RPN

Nppen Spert Sciesce University University of Tinkuba
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1. Greetings
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2. Project Outline

Funding
Lead Country and
Lead Agencies

Japan Sport Agency (JSA)

The whole project Japan in coordination with
ASEAN Secretaria

'Sport for People with | Japan in coordination with

Disability Component | ASEAN Secretariat

(SPD)

(With the
endorsement of
SOMS + Japan)
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3. List of Nominated Representatives (FY2Qr&)!
Country PETE Name of Name of
Name Representative Representative
|

Ms. HOU Sitthisophealai
(ﬁm&:—ddm
mamvm-u L
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4. Japanese Professors and Staff for the Prd

Name of Professor m Name of Professor

Prof. Dr. Okade, Prof. Dr. Teraoka, Prof. Yamaguchi, Prof. Shimo «;.a,
and Prof. Dr. Okumura will attend the in-person workshop in Camb e
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5. Workshop Outline (1)
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5. Workshop Outline (2)
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6. Workshop Programme (1) -Day 1-

’ i m

2024/2/19 Mon 500 830 -
[DAY1) 900 910 10 mins,
9:10 10:10 60 mins.

Sreakias D Hotel restaurant opel
onference Brief Orientation for Starting the Ad

p g Ceremony
1) Opening Remarks from the ASEAN Secretariat
2) Greetings from the Japan Sports Agency
3) Greetings from Project Leader: Prof . Dr. OKADE
l)WelcomeMesagefromd\eGovermol

S)WelcomeMessageﬁommeAuﬂmneso(

10:10 10:30 20 mins.

10:30 11:30 60 mins. '2Moming Session (DAY1-1) Introduction
~Introduction to the workshop from Prof. Dr. Okade
-Lecture by Prof. Yamaguchi on " Project Cycle
Management -The Need for Qutcome-Based QPE-*
i Q& A Session
11:30 1300 50 mins. Lunch Time

13:00 14:30 90 mins. Conference (5'Morning Session (DAY2-1) Presentation (1)

/ -Sharing Ilssues & Challenges in the Action Plans
nway Nmuﬁmbyﬂnw&vuhmm
3)

Penh | -Q&A Session
20 mins. for Presentation and 10 mins, for Q&A

13:00 13:30 30 mins. (Presentation) Brunei (Facilitator) Myanmar
: Darussalam

13:30 1400 30 mins, (Presentation) Cambodia | (Facilitator) Philippines

14:00 14:30 30 mins, P . [Facilitator) Singapg

14:30 1500 30 mins. Break

15:00 16:30 90 mins. (6 Moming Session (DAY2-1) Presentation (1)
-Sharing Issues & Challenges in the Action Plans
anlemermm’ by the Representatives from AMSs
(3)

-Q&A Session

20 mins. for Presentation and 10 mins. for Q&A
1500 1530 30 mins, (Presentation) Lao PDR | (Facilitator) Thailand
15:30 16:00 30 mins, (Presentation) Malaysia | (Facilitator) Viet Nam
16:00 16:30 30 mins. (Presentation) Myanmar (Faciutor)ﬂmm
16:30 _16:40 10 mins. PnelOnemauonformeNmDay‘ CLivit

*Each event in the above schedule is subject to be altered or substituted by the other af
*The Gala dinner may be organised and held by the Government of Cambodia (date ug

*Breakfast will be available at the hotel restaurant from 6:00 a.m. for all ASEAN rep
*Lunch will be avanlable atthe hotel restaurant for all ASEAN representatives.

ASEAN JAPAN Actlons on Spons ASEAN—JAPAN Workshops g
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6. Workshop Programme (2) -Day 2-

’ L
2024/2/20Tue 600

[DAY2) 9-00

9:10
9:40
1010

10:30
11:00
11:30

13:00

14:00

14:20
15:00

17:00

9:40

10:10
10:30

n30

11:00
11:30
13:.00

14:00

14:20

15:00

17:00

17:40

10 mins.

30 mins.
30 mins.
20 mins.

60 mins.

30 mins.
30 mins.
90 mins.

60 min

20 mins.

40 mins.
120 mins.

40 mins.

(§Morning Session (DAY2-1) Presentation (1)
~Shamg Issues & Challenges in the Action Plans
\ tation by the Representatives from AMSs

-Q&A Session
20 mins. for Presentation and 10 mins. for Q&A
(Presentation) Thailand | (Fadilitator) Lao PDR
Presentation) Viet Nam Facilitator) M y Sis

Lunch Time

Conference [TAfternoon Session (DAY2-3) Information S!
/ Current PE, PETE & SPD in Cambodia
nway -Advance Information for the On-Site Visits
tel -Q & A Session
(General Information on PETE & SPD, Inclusive PE in
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6. Workshop Programme (3) -Day 3-

2024/2/21Wed Eﬁ 700 -
[DAY3]) 7:15 745 30 mins.
750 11:00 190 mins. Outside
~Toul Kork Primary School (2 PE classes//
50-8:30< 15t grade >/ 8:40-9:20<3rd grade>)
Going to next school (3:20-10:00)
-Preah Sisowath High School (1 PE class//
11:00 11:30 30 mins. ing back to the hotel
11:30 1330 120 mins. unch Time
¥ Any delay in retuming from the insps mﬂ
13:30 15:00 90 mins. ¥ Afternoon Session (DAY3-2) Group Discussion
after Local School Visits
-Comparing/Projecting the Cambodian Cases/Issues
ith/into Each Country’s Matters
15:00 1520 20 mins.
15:20 1650 90 mins. Session (DAY3-3) Group Work
Collaborative Work for Improving Action Plan for
ive PETE Based on Each AMS Context
16:50 17:00 10 mins. Pn‘dOtiomtionfoa'tthanay's vities.
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6. Workshop Programme (4) -Day 4-

L
6:00
9:00

910

mn3o

11:30

1145
12:00
12:1S
12:30

[14:00

1400
14:15

14:30
1445
15:00
15:15
15:30

15:50

17:30
17:40

12:30

11:45

12:00

1218
12:30
14:00

15:30

14:15
14:30

14:45

15:00

1518
1530
15:50

17:30

1740
18:00

15 mins.

15 mins.

1S mins.
1S mins.
90 mins.

1S mins.
1S mins.

1S mins.
15 mins.
1S mins.
1S mins.
20 mins.

40 mins.

60 mins.

10 mins.
20 mins,

(od!nnce

-Updated Action Plan, Findings & thoughts after t
and Case Study in Cambodia (1)
Phnom

0 g Session (DAY4-2) Presentation (2)
mmmmnw&mm
orkshop and Case Study in Cambodia (1)

nmmmm d S mins. for Q&A
(Presentation) Brunei (Facilitator) Myanmar

Darussalam

{Presentation) Cambodia | (Facilitator) Philippines _
Mmlnduua (FxmmSiwn

Lunch Time

Session (DAY4-2) Presentation (2)

10 mins. for Presentation and 5 mins. for Q&A

(Presentation) Malaysia | (Facilitator) Viet Nam
(Presentation) Myanmar | (Facilitator) Brunei

{Presentation) Philippines | (Facilitator) Cambodia
(Presentation) Singapore | (Facilitator) Indonesia . .
(Presentation) Thailand (rumuom

E::-m
Session (DAY4-4) Epilogue

-Overall Review & Plan for the Project

(Prof. Dr. Okade)

-Q & A Session

(¥ Closing Ceremony

1) Closing Remarks from the ASEAN Secretanat

2) Gratitude from the Japan Sports Agency

3) Feedback from the Representative of AMS

(One person to be selected and nominated)

4) Gratitude from Project Leader: Prof. Dr. OKADE

S) Farewell Message from the Government of

Cambodia

6) Farewell Message from the Authorities of

Cambodia

nef Administrative Communicatio
Session and Chaﬂinglanm Participants

*Breakfast on February 23 is included in the package.
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7. Presentation (1)

o Tive for e :
JOAYT ard (1)1 20 i for prasertaton sed 10 svra. for O8A
Ry (Z1x 10 mi for andd 5 mvra. foe ORA

Sample Format to Report
Your Action Plan in 2023

(Name of the Country )
(Name of the Reporter(s)/Representative(s))
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7. Presentation (2)

In process of Preparation

It may be shared by email in early

February 2024.
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8. Action Plan Revision

BRRgOnd Wt WS
Thew & o e tesey = Mveos
Phastan Ta MU aw M w—y -
S L % ST PN DY RE

C gRsarn g g £ e

Corwon (vmmpparvwn X pwsn @ whon

. o - by -y

e W e M S

S

Cvmas e Pyees e e aeey
N Ny Ve Sy D i wd
SIS, b - O SIS WY 0 b

R

R O O pen PETG D Pe
S s -

- e e g iy = e e

TN 4 il b -y .
----- - To ey AT . DD KD ey
BTG M8 BN U T L PO WD TRCH
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9. Expenses

lL be sent by email in early February!
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wenm(amng (DU |/ mncraTIoN Carp 8+
VLT INAZE L) MLEASE COMPLETE IN CAMITAL LETTERS @A ENXTRAS

Jmo;
WM/

Passgent N/ PR/ AR A
mqpmmgﬁuﬂmms
Fiight'Car Ship Train N*/ WK

12Mm0'0lﬂw_(h.mmu_u weny
[} U I’mlwnp-hm-opwmn

imm-md%s!&wm&n.natmmna@ams ]
l*&c“&bﬂ*”n“aﬂbwdm _
m SroFAEeRNALR v
" aocaephiy/ FOR OFVICIAL 1SE / REARA

The format is subject
to change without
notice.
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10. Welcome to Cambodia and Enjoy Your

GENERAL DEPARTMENT OF
CUSTOMS AND EXCISE

SEarwmetromuntinft Pascager's Declaration
0UQ8 Given Names YU |
nb.ua-u-a-l W“ﬂ""

lnmﬁoa-u----umut
unnadwbgguine ;Swig unquloﬁ $10.000U 8. gy

You are carrying foreign currency of monetary instrements over $10.000US.
of its equivalent O s v
12 U vee ‘No

| 1 coify that all seaten
s mmmmmmmm

If you have any question, please ask a customs officer.
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Goods not to declare cover only your own personal effects.
afialsnsnamed : (1) afiscriog sowusl iifdondsgls Aol
dlgnesgan:maligny... w1 (2) afidunvund aowied nfs
odg Tynion ghayje wunefi_ e

Goods 10 doclare cover (1) dutiable goods ¢ g choctrons goods, compet-
ers, commercial goods...ctc., (2) prohibited restricted goods ¢.g. fircanms,
ammunition, explosives, wirckess transmitioes and recervers, drugs,
narcotics, chemical substances.. ctc.

dov : migsmanominmmisd Sevenamisl ynomisdge fo
muugnd wheoglogrmiliio ggeinw 3

Warnlag :  Failure 1o declare, musdoclaration or false doclaration are
offences under the law and can result in fines of other penaltics.

mnodédpenwmend  List of declared goods
neoegwadmi: dhnen L1 t-t:
Description of goods Quantity Value Customs Use Only
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10. Welcome to Cambodia and Enjoy Your (4)

Agreement on Visa Exemptions between Cambodia and Other Countries

011 Counby Oficial | Special Ordnary Enforcement Date
ASEAN Country

1 D.g:::"‘.- 14days 14 days 14 cays 26-11-2011
2 Indonesia 14 days 14 days 30 days 22:08-2011
3 Lao PDR 90 cays 90 cays 30 cays 01.07-2004
4 Malaysia 30 cays 30 cays 30 days 26051997
s Myanmar 30 cays 12-01-2014
6 Philippines 0acays | Dcays 21 cays 01-06-2000
7 Singapore 30 cays 01-01-2006
8 Thailand 06-12-2010
9 Vietnam 05-12-2008

A person from a local travel agency will be
aiting for you at the exit of the arrival floor at Phnom Penh airport
and give instructions on how to get to Sunway Hotel Phnom Penh

y
y
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10. Welcome to Cambodia and Enjoy Your

During the Workshop Period (February 19-22):

Halal Restaurants in Phnom Penh
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10. Welcome to Cambodia and Enjoy Your

On the Departure Date from Cambodia (February 23):

A person from a local travel agency will give
instructions on how to get to the airport at the hotel exit
, please kindly follow her/his instructions

Please send the photo(s) of your boarding pass(es) to SHISHIDO
after you arrive in your coun
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11. General Information of Cambodia (1)
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11. General Information of Cambodia (2)
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11. General Information of Cambodia (3)

@y B% &Y

type D

.@ .*?7 .%f O

type B type E type H
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12. Recommendations (1)
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12. Recommendations (2)
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12. Recommendations (3)

e recommend purchasing overseas travel
insurance wnth sufficient coverage before departing from your
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ASEAN: Homepage - ASEAN Main Portal

AR—=VT 1 AR =Y Tk —L~<—= (mext.go.jp)

5 3 H AR — 2 ARG

2 FE— v OEBSSHE - W1 B 3HARE — v HAZH)  ZHE— VT (mext.go.jp)
AR = [EER BRI R FE - AR — v FEBER PR EEE (mext.go.jp)

HAKERY : HARBF AR (nittai.ac.jp)

K = EERBORHEE R O BUFHS 6 0 A EFIHD BT -

AR — FEEREFARIE K S (nittai.ac.jp)

ASEAN Magazine “Sports for All” : Copy-of-Issue-25-Sports-for-All-Digital-Version.pdf (asean.org)
FURERY: + UK (tsukuba.ac.jp)

TIAS2.0 : TIAS2.0 | TIAS reborn TIAS2.0 (tsukuba.ac.jp)

UNESCO :

UNESCO: Building Peace through Education, Science and Culture, communication and information

“How to influence the development of quality physical education policy: a policy advocacy toolkit for
youth” :

How to influence the development of quality physical education policy: a policy advocacy toolkit for
youth - UNESCO Digital Library

International Alliance for Health, Physical Education, Dance and Sport (IAHPEDS) :
Home (iahpeds.org)

Society of Health and Physical Educators (SHAPE America) :
Physical Education and Health Education-Shape America

N (ODA) @ (ODA) A vAYT7EE ENHRE - AF—Vit3ei (NIPES) fERl2—=

4 FHIRAE7e =27 b GE1HER) | A (mofa.go.jp)

A v RV T EE EVARE - AF— V%R (NIPES) (AFFla2—2 4 FHlRF# 7wy =2 b
(% 14EX)
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TEL : 03-5706-0900 FAX : 03-5706-0823
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